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INTRODUCTION 
The purpose of this study is to develop two units of 
study on world understanding and friendship, for third and 
fourth grade levels. Today, need for cooperative, responsible 
living and for teachers and pupils to gain and keep a world 
view, is great. Advances made in the natural sciences make it 
more needful that man also give his best thought and effort to 
the social sciences. Anthropology and recorded history trace 
the steps of developing man, from that early day when he found 
it more advantageous to live in groups, to our own day when 
the group has broadened to include all peoples of our planet. 
The watchwords of our age might well be, "United we stand," 
I and "On to world gover=ent." It seems quite possible that 
in spite or the weaknesses of the United Nations, this body 
may save us from another open world conflict. 
Parents and teachers know the importance of developing 
·boys and girls with character, who in the best sense will be 
"world citizens." While there is a wealth of materia;L for 
early grades on the subject of children of other lands, as yet 
there is not much assembled program material which makes the 
"" I United Nations a vital means of knowing our world neighbors. 
1 Good material on this subject is increasing. The challenging 
! 
·program of UN.!!:SCO, United Nations Educational Scientific and 
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Cultural Organization and of UNlC.J!;J!', United Jl:ations Interna-
tional Childrens Emergency Fund, are still new to many teachers 
• The great events which took place in San Jl'rancisco in 
the spring and summer of 1945 are of such import that it seems 
appropriate that leaders and teachers of children and young 
people, guide them into knowledge of the United Nations, its 
charter, its organization and something of its work. The plan 
now is to tie in the life and customs of our own and distant 
lands with the idea that we <U'e really one world and one human 
family and the united Nations is ~ organization and common 
meeting place. 
CHAPTER I 
REVIEVi OF RESEARCH 
Unit Method 
Definition of the Unit 
The "unit method" or "activity concept" plays a large 
role in the educational scene of today. It has a long and 
interesting history. Leading writers vary little in their 
definition; they agree that it is a child-centered program 
which endeavors to train for democracy in a democratic way. 
Under the heading of "Unit, activity," Good defines 
the unit as follows: 
A large learning situation in which pupils are suffi-
ciently interested to participate willingly and actively, 
usually in an informal group; intended to promote the 
social and educational development of pupils and to moti-
vate the incidental study of many different subjects 
necessary to the successful completion of the unit; for 
example, an activity unit on transportation in the third 
grade might be based on the activity of building models of 
trains, boats, wagons, etc. but arithmetic, measurement, 
vocabulary, history, and general science mirht be studied 
by the pupils in the course of the project. 
Rivlin, in his discussion of Unit Planning and Teaching 
says: 
Many curriculum workers are coming to look upon a unit 
of work as a complete experience based upon a meaningful 
lnictionary of Education, ed. Carter v. 
McGraw-Hill Book Co.-;--'Inc., 1945}, P• 436. Good (New York: 
===11="====================-=--~~='=""'-
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situation in child or adult life. The unit seeks to 
develop a fusion of mental, emotional, and sensory experi-
ence; it proceeds in a physical and social setting that is 
related to life activities; it is directed toward the 
accomplisnrent of a goal that results in some improvement 
in living. 
Mossman considers the activity movement the basis for 
a new outlook in the field of education. She says: 
What we now call the activity movement is the effort to 
bring together the democratic regard for personality, the 
biological psychology of James and Dewey, and the experi-
mentalist outlook in general, to form the basis for a new 
educational procedure and outlook.2 
Monroe gives three classifications of units. He writes 
as follows: 
Numerous classifications of units of work have been 
made. The three major types are: (a)subject-matter units, 
(b)center-of-interest units and (c)integrative-experience 
units. Subject-matter units include those organized around 
usual text-book chapters or topics; units organized around 
major generalizations, principles or themes, and units 
organized around aspects of the environment, such as air, 
water, sky or climate. Center-of-interest units are based 
on interests of pupils, on their felt needs, on their 
dominant purposes, or on a combination of these. Inte-
grative experience units go further in seeking a learning 
product which results in changed behavior and the adjust-
ment of the individua1.3 
Burton speaks Of two types of units, subject-matter 
units and experience units. He says the traditional school 
subordinates experience to subject-matter and that it therefore 
lEnc~clopedia of Modern Education, eds. Harry N. Rivlinl 
and Herbertchueier (New York: The Philosophical Library of 1
1 New York City, 1943), p. 860 
2Lois Coffey Mossman, The Activity Concept (New York: 
The Macmillan Co., 1938), Introduction xiv. 
~ncyclopedia of Educational Research, ed. Walter s. 
Monroe (rev. ed.; New York: The Macmillan Co., 1950}, p. 310 
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emphasizes subject matter units. The modern school spends more 
time with the acquisition or social-moral traits and integratio • 
Hence, it stresses runctional learning experience. "The whole 
experience is centered in and concerned with the integration 
or personality."l 
John Dewey, noted leader in education and advocate of 
the "learn by doing" method, pleads for a "theory of experi-
encep but he wants the right type or experience in connection 
with the learning process.2 He says: 
Just as no man lives or dies to himselr, so, no 
experience lives and dies to itself. Wholly independent 
of desire or intent, every experience lives on in rurther 
experiences. Hence the central problem of an education 
based upon experience is to select the kind or present 
experiences that live rruitfully and creatively in sub-
sequent experiences.3 
Dewey regards the social aspect or the unit method 
as highly liuportant: 
The conclusion is that in what are called the new 
schools, the primary source of social control resides in 
the very nature of the work done as a social enterprise in 
which all individuals have an opportunity to contribute and 
to which all feel a responsibility,4 
In derence or subject-matter, the Lees believe that 
lwilliam H. Burton, The Guidance of Learning Activities 
(New York: D. Appleton Century Co., l944); pp. 246-247. 
_ ~John Dewey, Ex)erience and Education (New York: 
The :Macm~llan Co., 1944 , p. 12. 
3Ibid. p.l6. 
4Ibid. p. 61. 
==!!==="==~~=======~=-=--=····~··· ~~~+ 
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good units cannot afford to abandon it, "for insight or in-
creased control cannot be obtained without subject-matter." 
On the other hand they think that often socialization has been 
neglected in the effort to stress learning and suggest that 
learning and socialization should go hand in hand.l 
lJ. Murry Lee and Doris May Lee, The Child and His 
curriculum (New York: D. Appleton-CenturY'""'Tio., 194li},' p.-"192. 
" 
-?-
historical Development of the unit 
Gog:_;ans points out that tLe concepts and meanines found 
in the terms, "units Of work" and "centers of interest," had I 
their beginnings far b~ck in history. 
she says, are of uore recent origin.l 
I 
But these terms &s such~ 
In v1riting of the evolution of tlle separation bet';Jeen 
facts and neanings, Burton spealcs of, "the progressive di vorse-
ment of facts from their proper relation to learnins, aml of 
their rise as end points in learning."2 There appears to be a 
cycle, he s--cys, in the history of education •;;[cicll ;:1·oa time to 
tine 1~3pe1-.:ts itself: 
At a given )0l~ioQ 1.::; .2-'Lin __ : nO. lif~ c.::e closely intel"-
r.:;le;ted; lo:.:_rnin:.:; t.:;kes place in life-like settings and for 
life purposes; the tilin,:<;s learned are u:seful. Education 
and life are as we say, functionally interrelated. Time 
passes. l!'ormalism develops. Education becomes aore remote 
from life, that is, bookish and verbal, abstract and 
acadeoic. Pupils learn about life, but they do not learn 
life. They repeat formulas and verbalisms instead of 
grappling ;Jith real problems to achieve results usable in 
life,3 
Burton soes on to say that the period during and follov1 
ing the Renaissance was typical of this process. During the 
lsadie Goggans, Units of Work and Centers of Interest 
! in the Orfiianization of the Elemen~ SCliool Curriaiilum, 
Contribut~ons To Education, No. 803New York: Bureau of 
Publications, Teachers College Columbia University, 1940) p. 14 
2Burton, ~· cit. p. 24. 
3Ibid. PP• 24=rro. 
~~~cJ\=============~===~-===-~-===~'''~==··"- ~~=91==== 
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early part of' that era, those things which students learned were 
learned for use. Then came a change. So much time and energy 
were spent on learning just the form of' languages that students 
never arrived at the understandings which were a part of the 
content of' those languages. "The vigorous provocative f'ulmina-
1 
tions of' Cicero against Catiline in the Roman Senate became dull 
dreary materials for grammatical analysis and translation.nl 
Hockett thinks the modern era stlinulating though 
frequently confusing, and says, "Teachers are engaged in a 
profound reconstruction of' thought and practice."2 Hockett 
continues: 
From the past we have inherited a body of' fixed and 
consistent educational ideas, for the philosophies of 
earlier days crystallized into the solid rock of powerful 
tradition upon ·which a huge system was built. A critical 
evaluation of this tradition has been in progress since 
the turn of the century, and it has revealed the utter 
inadequacy of such a conception of schooling.3 
Elsbree points out that at the close of the Civil War, 
and for some time following it, the Oswego plan of object 
teaching, held sway in the schools of America, This method was 
based on the theories of Pestalozzi of Germany. Pestalozzi 
held that sense perception was the foundation of all instruction 
libid. 
2JOE:il A. Hockett, Modern Practices in ~ l:!:lementary 
School (New York: Ginn & do., 1938), p. 4 
3Ibid. 
. 
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Edward A. Sheldon was the father of the movement and his schoolsj 
I
I 
in Oswego, New York, led the way to the introduction of object- i 
teaching methods. The Os"\vego plan used real experiences with 
objects and descriptions of these experiences. For that day it 
was a notable step forward.l 
The movement passed into the background about 1890 when 
the Herbatians came into power. This movement regarded the 
formation of moral character as the chief end and aim of a 
teacher's work. About this time the influence of Friedrich 
Froebel, founder of the kindergarten, was felt in American 
education. He was responsible for the introduction of two 
important practices, (1) training based on motor activity and 
(2) active social participation as a very important phase of 
school life. Rousseau had previously stressed the importance 
of physical activity as a means of child development, but it 
was Froebel who used it as the foundation of learning. The 
ideas of Froebel were modified by the progressive group in the 
• 
United States before the turn of the century. 
About 1890 several fundamental changes were introduced 
into American education. These included the Herbatian theories, 
the experimentalism and educational psychology of William James 1 
and the philosophy of John Dewey. Both Dewey and James were 
lwillard s. Elsbree, The American Teacher (New York: 
The American Book Co. 1939), p:-395. 
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radically opposed to the older doctrines of education. 
Francis W. Parker, an outst~ding practical school 
administrator of the latter 1800's, returned from his studies 
in Germany and became superintendent of schools in ~uincy, 
Massachusetts. For some years he served as principal of the 
Cook country School in Chicago. He put into practice 
Froebel's principle of self-expression, Herbart•s theory of 
centering instruction around a particular study, Pestalozzi•s 
method of teaching geography through the local approach and 
Spencer's idea of giving science a pror.tinent place in educa-
tion. The importance of Parker and that of his schools was 
probably greater than that of any other educator prior to 1900. 
Edward L. Thorndike made profound improvements in 
teaching methods during the early part of the twentieth 
century. His three volumes on Educational Psychology, 
published in 1914 were widely used by educators. Of great 
significance was his theory of the transfer of training, that 
. 
learning carried over from one situation to another only 
where there were identical elements present. This dealt a 
severe~low to the doctrine of mental discipline. He empha-
sized the importance of individual differences and did much to 
break down lock-step methods of teaching. He is widely known 
as an educational psychologist and as a leader in the educa-
tional-testing movement. 
John uewey ~ade a similar contribution in the realm of 
-11-
~~i 
1 philosophy. Elsbree says: 
Perhaps the best objective illustration of the Dewey 
philosophy at the present time is the activity school. 
In many ways this is an extension of the l:!'roebelian 
principles~ originally a~plied in thi@ country to children 
in the kinuergarten, to lnclude children in all of several 
of the elementary grades. Its basic principle is self-
directed activity. • • • • Under cuidance the child 
chooses an activity in which he wishes to en.:;age, he 
pursues the activity until he is satisfied, and then he judges of its meaning and worth.l 
The philosophy of Dewey is the foundation upon which 
most of our progressive methods of teaching rest. It is a 
general Liethod of approach. Teachers should not rely entirely 
on the principles of progressive education but should also be 
armed with findings of experimenters like Horn, Busv1e11, Gray, 
Gates, Freeman and Thorndike. These and others have assembled 
a great deal of valuable material in relation to the learning 
of the fundamental subjects. 
At the present time, the leading periodicals in the 
. field of education bear out the continuing practice of the 
[II Dewey philosophy and many attest to its value. 
I 
libid. PP• 418-421. 
--~-=*"-==~=== 
" 
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Evaluation of the Unit 
After reviewing material which has come out in the past 
twenty years, it seems safe to conclude that many educators 
indorse the unit method of teaching. Some favor the subject-
matter unit, others the self-expression with a program that is 
predominately one of activity. 
Hockett indorses the present-day practice of teacher 
and pupils, "approaching their work with thoughtful and 
scientific attitudes." He believes tl1ey are thus following 
the spirit of research, that they keep open minds yet critical 
and are persistent in their search for truth.l He states: 
Pupils given proper teacher guidance learn more rather 
than less, as regards amount and significance of subject 
matter, than do those subjected to more academic teacher-
dominated programs. In response to a strong purpose and 
with the stimulus of group responsibility and evaluation, 
pupils work with more devotion and concentration, read more 
widely and thoughtfully, and achieve more in the mastery of 
skills and subject matter than if they pas~ively relied on 
teacher direction and external motivation. 
Melvin reminds the reader that, "we may be no more 
careless in learning than in living."3 
i! 
II 
I[ 
What is done must be done in orderly and thoughtful I 
fashion. There is no resource of thought, emotion, i 
___ p_e_r_s_o_n_al_i_t_y_,_l_e_ar_n_i_n_g_,_c_u_l_t_ur_e __ an_d_t_a_c_t_t_h_a_t_t_h_e __ t_e_a_c_h_e_r __ iL 
lHockett, op. cit. PP• 14-15. IT!I • 
2Ibid. P• 9TI. I! 
1
iReynal 
3r.Gordon Melvin, The Activity Program (New York: ' 
&. Hitchcock, 1936), p:-'153. j' 
i 
i 
' 
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will not be called upon to use in developing the complexi- I 
ties of an activity program with a ;:;roup of norurl childrenJ' 
We must become the masters of our opportunities. I 
I.:any writers favor a balance between studies of the 
past and present and between learning by first hand experience 
and from the printed page and stories. Melvin writes: 
It is doubtless true that much of concrete reality goes 
into the learning of children. Without it they are starved'· 
at the school feast. But the school should also lead these 11 
learners on to experiences which are abstract and remote ~I 
from currentnreality and give them increasing mastery of th 
inner world."' i 
li The TWenty-third Yearbook of the American Association 
of School Administrators points out that, "the 1\xmy and Navy 
have insisted that the only sure learning is in doing," The 
soldier does things with the team, whether in combat or in 
other service. This team work of course is preceded by 
individual training.3 
II 
I! 
i:l 
I 
II 
i 
I 
Smith has been critical of the Dewey philosophy and the 1 
Progressive Movement. He deplores the 
he senses among pupils of the new school and speaks of, "an 
I atmosphere of plaintive bewilderment. n4 
I 
i 
I In schools as in homes where the child is treated with 
unnatural equality, he will in the end compensate for the 
lrbid. 
2I1ii(!, p. 149. 
! 
3Ame:rican Association of School Administrators, Paths 
to Better Schools, Twenty-third Yearbook {Washineton D.C.: 
Amer~can Association of School Administrators, 1945), pp.l48-14, 
4Mortimer Smith, And Madly Teach {Chicago: Henry Regner 
Co., 1949) p. 53. 
" 
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loss of his childhood status by becoming a minor tyrant, 
making himself arid those about him unhappy .1 
However, he does acknowledge there is uuch of 'aorth in 
the new methods. He says: 
Some of the reforms of the so-called progressive group 
as led by Dewey, Kilpatrick and others have generated a ii 
healthy, needful breeze in a sometimes stuffy atmosphere.2 !I 
Pratt gives whole-hearted praise to the system which !: 
trains children in ability to cope with the situation in hand. 
She insists that her education was gained, "not in teacher-
training courses, not by professors of pedagogy, but by 
children themselves." She observed children at play and noted 
the readiness with which they learned Wilen the element of 
!i 
interest was present. These methods she applied to her own 
teaching. She asks, "What is wrong with learning history by 
playing it?" The writer is founder of City and Country School 
in New York City.3 
In 1938 J. Wayne Wrightstone carried out a detailed 
comparison of newer methods of teaching with the older methods.
1 
IUs study was done in connection with the writing of a thesis 
for his doctorate at Columbia University. He draws these 
conclusions: 
Compared with conventional practices, the schools 
which employ units of work and allow pupil participation 
in the planning of the units of work have shm~n that 
1Ibid. 2--Ibid. p. 20. 
3caroline Pratt, I Learn from Children, An Adventure 
in Progressive Education TNew YorF:Si1110n and Schuster, 1948), 
====#=~-~·='1~0~-~1,1~·=============----~-~=~=-~~~=,=-===IF===== 
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growth of the pupils' powers in such aspects of critical 
thinking as obtaining facts, interpreting facts and apply-
ing generalizations may be influenced perceptibly and 
significantly, even in the period of a year. Over a longer 
period of time it may be reasonably assumed that pupils who 
have the advantages of instruction which empgasizes the 
defined aspects of critical thinking will have a definite 
superiority in terms of pupil performance over pupils 
taught by conventional methods.l 
lJ. Wayne 1;'/rightstone, Appraisal of Newer Elementary 
School Practices (New York City: Bureau of Publications, 
Teachers College, Columbia university, 1938), p. 218. 
I[ j. 
II 
I 
" 
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SOCIAL STUDIES 
Definition of Social Studies 
In keeping with the newer trend of trying to develop 
well-adjusted personalities and pupils of ever broadening 
interests in other people and places, there is emphasis on the 
social growth of children. 
In defining the term, Storm writes: 
The term "social studies" as applied to one phase of I 
kindergarten-primary curriculum h:=.s come to mean those 
1 experiences which are provided by the school, primarily fof 
the purpose of extending the child's social und.erste.nding. · ~~ 
She points out that the c!lild in the e:lrly school years I 
must constantly mGke udjustment to a couplex socio.l environment. 
In order to help him do this c,nd e.lso to lay necessary fOLillc~&-
1 ti.ons fOl' th,:; socidl science y.;or:C of hi:-- ~-·sr ~·.r:_ ::ies, "soci0.l 
' 
to the Uiffel"ences bet\·:ee.il social sciencE::s 2nd. soc i'-ll stuc-:ies. 
I It stutes that the socicD. sciences include such subjects us, 
cultural anthropolgy, econoaics, geoc;raplly, history, political 
science and sociology.3 The Encyclopedia then contrasts the 
lGrace E. Storm, The Social Studies i:1 the Prir:w.ry 
Grades (lievl York: Lyons and Carnahan, 1931)-,-Introduction 
v:n-vlii. 
2Ibid. 
<:<-
"'Encyclopedia of Liodern Education, ~· cit. pp. 742-743. 
" 
-17-
social sciences and the social studies: 
The social studies consist of portions of the social 
sciences selected, simplified and adapted for the purpose 
of instruction in the schools. The difference between the 
two is in their purpose and degree of difficulty rather 
than in the nature of t!1eir content. Both deal with human 
relationships, but the social studies are simplified and r 
presented so as to provide introductory stages of increasin: 
complexity on the road to the social sciences. Both have 
social utility as their general purpose, but the immediate 
concern of the social studies is its instructional utility •. 
I 
A newer term, "social education," was used in the 
stanford Social Education Investigation. It was used by that 
group to describe not only the social studies as such but all 
educational activities under the direction of the school 
having as their purpose the improvement of human relations. 2 
I 
libid. P• 743. 
2James Quillen and Lavone A. Hanna, Education for Socia 
Com~etence, Curriculum and Instruction in Secondary-school 
Soc:uu Studies (New York: scott Foresman and co., 1948), p. 17 
-18-
Historical Development of Social Studies 
As early as 1800 social studies began to be a part of 
:the secondary school curriculum in this country. The teaching 
I! 
II of his tory and of civil government beGan a bout that time, In 
,, 
1! the period follovling the Civil War national leadership became 
more pronounced. During the latter part of the nineteenth 
century, education became more extensive and the study of the 
social sciences in colleges and universities became system-
atized. The teachinc of social studies in secondary schools 
took on definite form. The pattern was shaped by a number of 
important colll!lli ttee reports issued by the National Education 
Association and the American Historical Association, 
One early and influential COlll!llittee was the Committee 
of Seven of the American Historical Association, appointed in 
li 
I. 1896, which recommended a four-year program of history in 
li 
11 American high schools, with grade-level divisions, 
11 The 1890's and early 1900's experienced a number of 
I! developments in the theory and practice of education. 
:!William James, John Dewey and Edward Thorndike were voicing 
displeasure at such psychological ideas as mental discipline ! 
! and the universality of transfer. Dewey and Francis Parker II 
1
: were engaged in organization of a more functional and 'I 
,I 
I de!!locratic system of education. Educators showed concern about ·1 
i spcial efficiency and fitting of the individual for city life. 
-19-
At this same period the country was experiencing in-
creased industrialism, a flood of' immigrants came to our shores, 
and there vvas political expansion in the Caribbean and the 
Far East. There grew up a strong reform movement to correct 
the evils which grew out of' both urban and rural poverty and 
political corruption. Organization of labor and agriculture 
was begun. 
Up to this time the social studies program had consisted 
chiefly of' history. In 1913 the Cor~aission on the Reorganiza-
tion of Secondary Education was established. The Couraission on 
I 
Social Studies was a part of' this Commission and in 1915 and 
1916, gave significant reports recomraending extensive changes 
1 in the high school social studies program. 
The committee asserted that the most important function ' 
of social studies instruction was the development of' social 
efficiency and good citizenship. Citizenship was defined 
as involving not only fhe city, state and nation but also 
the "world community." 
jl The far-reaching changes resulting f'rom World V{ar I, 
II and the depression which began in 1929, all made further changes 
lin social studies essential. 
I 
The general public, social scientists, and educators, 
recognized the existing discrepancies between the prevailing 
conception of' policy and program in the social studies and 
the educational needs of' a dynamic, expanding society. In 
1925 the American Historical Association accepted a request 
to act as sponsor of an ef'f'ort to bring together the 
resources of' social science and the educational research 
upon the problem of' educatiftg youth tor participation in, 
and direction of' a new age. 
libid. pp. 4-5. 
2Encyclopedia of' Modern Education, ~· cit. p. 741. 
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l1 In January 1929 the Comnil.ssion, financed by grants of 
11 
I! the Carnegie Foundation totaling $340,000, begcm a five-year j 
liprograrn of investigation. The Commission took a broad concept 1
1 
1
1of J.ts work and turned J.ts attention to considerations of I~ 
national history and policy and its world setting, interrelationrr 
1ships of school and society, conflicts and pressures in economic1 
L ~ 
!land social life and various phases of Anerican de!!wcracy. The j 
1
lcorillllission had the services of technical experts. ! 
I 
Herriam, a member of the Commission's Committee on 
Objectives, reported: 
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The prime need of the social world is then the 
reorganization and reorientation of its main direction 
and this must be embodied in the nevi forms of social and 
civic education. Indeed one might say this is the essence 
of the new education.l 
Beard, also a member of the Commission, pointed out in 
earlier report that the aim of civic instruction should be 
strengthen democratic institutions. 
This cannot be done by reciting creeds and repeating 
ceremonial formulas, but by making realistic studies of the 
actual pressures operating in politics and gover11ment and 
the conc2ete issues behind the verbalism of partisan 
oratory. 
An interesting summary of the findings of the Comaiss:im 
1,1 
I, 
lr 
:I 
ljl. 
I 
j'is given by the Encyclopedia of Modern l!:ducation which states: 
ii i' The maJ'ority of its members believed that individualisillj 
il with its concomitants of capitalism and class distinction, -~ 
1
'1 is engaged in a struggle with a social and collectivistic 1 
I ! 
~~~ lcharles E. Merriam, Civic Education in the 
,United States (New York: Charles Scribner's Sons~934), p. 11.1 
l 2charles A. Beard, A Charter for the Social Sciences in' 
~ Schools (New York: Charies Scnbn6'r'ssons, 1932), p. 48.-
-~~-=#==== 
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society of planned econo~ and mass rights. Although the 
present era is one of adjustment and transition, current 
trends indicated that the latter social organization v1ould 
dominate the future. Thus a broad plan was needed which 
would enable education to meet the Ci.emands of an emerging 
collectivism, while securing the individual from bureau-
·cratic tyranny.l 
As to recent developments in the social studies field, 
Q,uillen and Hanna point out that a major trend has been an 
increased recognition of the need for in-service education as 
teachers of the social studies try to cope ·with rapid changes 
in society and social sciences and v1ith controversies regard-
ing the proper function, content and methods of social studies 
instruction. In response to this need for in-service education, 
the Stanford Social Education Investigation was orsanized in 
1939. Its work was done under the direction of a staff at 
Stanford University and continued from 1939-1943.2 
~ncfclopedia of Modern Education, o_p. cit. p. 741. 
2~ui len and Hanna, ~· cit. pp. 17=TB. 
CHAPI'ER II 
PLAN OF STUDY 
'I Reasons for ~ Choice ~ the Cores of the Units 
I The purpose of these two units, "Friends Near By," and ~'Friends Around the World," is to help the teachers of third and 
I 
ourth grade pupils as they make plans for programs which en-
lcourage understanding and genuine appreciation of other races 
I nd peoples, Seeds of conflict between nations are many and 
varied, We as teachers can bring to the classroom knowledge of 
our world and its people, understanding of differences, and the 
recognition that differences are not barriers to friendliness 
but make for variety and interest. 
Through radio, television and conversation of their 
children are made aware of happenings all over the world 
o much of this is news of war and rumors of war that the 
children may become overstimulated and build up fears and 
!antagonisms before their parents and teachers are aware of what 
is happening. Thus it seems advisable that we begin early with 
rograms 'Which acquaint the children with all races and peoples 
through the United Nations. 
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Explanation of the Building of the units 
Children in grades three and four will welcome hero 
stories that teach of children and places within the borders of 
our country and beyond. Some will have heard the United Nations 
discussed, and all will be attracted to the bright flags of the 
I lmember nations. A few eleuentary facts about the organization 
may be introduced but this phase should be handled cautiously 
with young children. 
Both units are designed to help pupils to awareness 
that we live in a country and a world of different races and 
peoples, that no group is really superior, and that we all need 
each other. The first part of Unit I is planned to help the 
children know of the races and peoples within our United States. 
The first part of Unit II is designed to develop consciousness 
[of our "one world," to realize that with modern ways of travel 
and Collllllunication, we have been brought very close together and 
that the United Nations is our common meeting place for sharing 
and talking over our problems. The second half of each unit 
deals with a particular race. Unit I deals with the American 
egro and Unit II is a study of the Chinese. 
It will be noted that material for study of the Negro 
is predominant in the bibliography of Unit I. There is also 
material dealing with other cultural groups which may encourage 
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the idea of good citizenship. In Unit II much of the 
bibliography deals with the United Nations and world under-
standing. 
Unit I. Friends Near By. In this Unit, an effort is 
made to introduce pupils to our privileges and responsibilities 
as citizens in a favored land. Stories of .men and women, who 
have made our country great, may be used as an introduction, 
A good map of the United States might be shown and attention 
called to our forty-eight states which many years ago united 
to form one nation under one government. Discussion could be 
led to the early days when there were only thirteen colonies. 
We fought the Revolutionary War and gained our independence 
and then established a new government in which people could 
elect their own rulers. The colonies becaDe states and these 
banded together to form a nation. Some people thought the 
experiJ:;J.ent would never work, that each state would want special 
advantages and ·would never work for the good of all. But there 
I were some men and women who had courage, wisdoru. and vision. 
They wrote our Declaration of Independence and then drew up 
rules or laws which t!;ey put into our Constitution. Then came 
the Bill of Rights which assured the people their rig''-ts as 
citizens would not be forgotten. 
The parallel may be drawn between countries of the 
United Nations and our states which in the beginning had many 
differences of opinion and whose people were of various 
backgrounds. 
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'I Through such means as the large picture map of the 
States,(see Bib. America-! Nation of One People~ lunited 
I 
Many Countries) pupils may see that we have different races 
and peoples from many lands. The idea of the three dominant 
races, Negro, Mongolian and Caucasian, may be discussed. The 
ifact that we are all members of the human race, and that no 
I 
race can claim superiority may be brought out. The children 
will no doubt enter into the discussion and suggest differences 
lin their own group. Even a small group is apt to come from 
!homes that are Jewish, Catholic and Protestant. The teacher 
jcould call attention to the fact that both the Catholic and 
Frotestant religions stemmed from the Jewish religion. It may 
be possible to arrange for a visit to a corresponding grade in 
I 
another school where the cl~ildren are predominately of another 
race or nationality background. They will enjoy writing for 
ames of "pen pals" from an Indian, Mexican or Negro school. 
his activity may be accompanied by exchange of drawings and 
handmade gifts. 
The second part of Unit I deals with a study of the 
jAmerican Negro. Since Negroes comprise our largest minority 
jgroup and are still the victims of so much discriuination, they 
~ere chosen for particular consideration in this unit. It is 
ell-known that children are not born with prejudices but 
develop them very early from talk and attitudes of those about 
them. 
'I [, 
II j; 
' 1: 
'I 
'I 
11 talces 
;i 
I' 
li 
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The class is divided into five groups and each .sroup 
one of the following topics for special study: 
How Af'ricans Came to America 
A Southern Plantation 
Eli Whitney and His Cotton C'rin 
Af'ter the Civil War 
How Negro People Live in Our COLililLUli ty 
II 
![ 
I, 
II 
! 
II With 
I! may also s~l~ct [I 
! an out standing Negro with whose story tl.<ey will become far:ul~ar. ,'
1 1', 
'I 
some guidance from the teacher, each group 
jiWith a little thought and research the children will be able to II 
j'find a Negro man or woman who lived at the period they are i' 
i studying. There is opportunity here for oral and v;ritten ':1 
I
I;_· reports, for songs, short dramas and story telling. I 
" :1 
'II In planning for a culminating activity, it is suggested 1 
:I the teacher plan to stress the idea of, "Our l!'riends Neo.r By." I, 
[This v1ould include life in our United Sto.tes and perhaps in 
1
1relation to our neighbors in Canada and Liexico. Children from 
'rl another school mi~;ht be special guests. 'l'here :_re severc:l 
'I 
li
1
c;ood fil1l1s nnd fila strips v1hich L~_eaJ. .. ::itll the beD.uty of our 
[1
1
1unc1, Yli th its nc:tionali ty ;:md rae ial :.:;r oups an()_ n:i_ th the idees 
1
1
of har~wnious li vine u.nd good c itizens.Lip. There coulc_ be 
I 
itableaux of lJioneer anc1 colonial life, 2_1le.nt.s. t:i_ on life ;::_nd the 
('\ collin::; of i~ll_;i::;r:::.nts. There mi:;ht be a spontaneous game o:C 
1
"Ch<.:tl'G,Qt:;S, rr tJ.sin._: 
lother 11 +·ior:-·-1 i+-v I --·" ~-U- ·-----U· 
I 
,, 
.~rou)s. The closin.:.; f\.; c.ture could 'ue tl"J..e 
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1 
• r · · d play1.ng o recordings by r.:c.r1.on ".n erson or other Fe~ro singers, 
' 
I llnd finally the sinc;ing of folk songs c:nd s:yirituals b~· the 
llcroup. 
,, 
I Unit II, "Friends Around the World," aay be apln'oached 
\1throuc;h interest in a. lt.r::;s iiorld m&p, havin::; little LJO:·e than 
lloutlinE>s of the continents. rec.rly every .:;roup ·.1ill h&ve 
lpa.rents, grandparents or neighbors who v1ere born a broc,d. The 
' 
jjcountry and approximate location of the town can be found ;md 
~~marked. Lines may be dravm from the forc.;i:;n lands under 
~~discussion to New York, headquarters of the United l~ations. 
,~lags of the homelands and the flag of the United Nations may 
! 
be drawn and colored on large drawing sheets. Children will 
enjoy books of our world which carry stories and attractive 
1
1illustrations. In discussion of the United Nations they will 
!respond to cartoons, a brief explanation of its structure, 
joutstanding personalities and what it is actually doing for all 
iof us. Stories of the work of UNICEF (United Nations Childrens 
bmergency Fund) will bring to life the need and what is being 
I 
done for children of many lands. Showing of a film strip which 
gives activities of UN around the world, is still another v1ay 
~in which its v10rk can be brought home to young children. 
American Junior Red cross Nev1s is an excellent children's 
every- I. 
-- ---
agazine, bringing news, stories and pictures of children 
1 here. After pictures have been shown and there have been 
stories and discussion of what groups of children are being 
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i! 
jlhel:ped and just how, no doubt there will be suc;gestions for 
I sending a box or v1riting letters. Some will want to find 
i [further information on certain topics. 
1 The second part of Unit II is centered around the people 
I of China Eilld their land. Pupils will learn that hundreds of 
years ago the Chinese knew hov1 to print and make fine porcelain., 
' 
The courtesy and human ~ualities of the Chinese, together '.'lith 
, their old and rich culture, make them an excellent people. for 
consideration by third and fourth grade pupils. A large map 
I 
of China will be useful. As the rivers, cities, The Great Wall, 
principal products, and the early trade routes are spoken of in 
stories and reports, the children will locate them on the map 
and paste in small pictures they have drawn or collected. An 
exhibit table with Chinese souvenirs v1ill be enjoyed. Good 
i pictures of Chinese life will add interest and may serve as the 
I 
basis for research and discussion. The making of kites will be 
a source of interest and fun and will lead to the search for 
I information about the Kite Festival. 
In this second half of the unit, the children divide 
I into five small 
! notebook or the 
groups. A group may want to keep one large 
children may decide to keep individual note-
books. Space should be reserved for new or significant words 
which will often appear or be heard. Their pictures, clippings, 
written reports, poems, stories and drawings may be kept under 
the following heads: 
I 
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How Most of the Chinese People Live 
Work and Play in China 
The Country and Its People 
What China Has Given the World 
Changing China 
The class will display the flag of the Chinese Republic. 
The children will hear the story of Dr. Sun Yat-sen, of the 
struggles of the new republic and of present day China under 
the rule of the Corillllunists. With this background they will 
understand China's problem of representation at the United 
Nations. 
In a closing program for the unit, it is suggested the 
idea of "Friends .Around the World," be emphasized. A party 
may be planned for relatives and friends. The room could be 
decorated with flags of the United Nations and pictures of 
children being aided by LITITCEF or other agencies of the UN. 
The display may include dolls of the "Big Five" in costumes and 
a special corner for the Chinese collection. The children might 
plan for tableaux of peoples of the UN and for singing one or 
two of their national anthems. The program might include 
dramatization of "The Five t;hinese Brothers," which is a 
humorous story; a fan dance and Chinese songs; scenes from a 
Chinese festival; life on a sampan or a day in the life of a 
Chinese farmer. 
It is suggested there be no sharp division between the 
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first and second half of the unit. In the study of China 
occasional reference may be made to the activities of that 
country as they pertain to the United Nations. 
The main objective of both units is to offer avenues 
which lead to interest in other peoples and their ways of life 
and to understand the need for mutual respect and helpfulness 
in both small groups and large. The ac:1uisition of knowledge 
comes through the various teaching aids and activities rather 
than from too great emphasis on the printed page and detailed 
notebook work. 
It will be noted that the first part of each unit is 
planned to be carried on as a class rather than in small groups. 
In Unit I this part is called, "Our United States" and in 
Unit II, "Our World and the United Nations." It is believed 
necessary that the pupils have careful teacher guidance in each 
of these areas which is vital to the total message of the 
respective unit. Also, it seems well to have the class work 
together until certain concepts are introduced and the class as 
a whole has caught the spirit of the unit. Facts pertaining to 
United states history in Unit I and to organization and work 
of the United Nations in Unit II, can be gauged according to 
the general age and ability of the group. It is suggested that 
the units be used during the latter half of the school year 
and that about four weeks be given to each unit. 
UNITS 
SIGNIFICANCE Q! UKITED NATIONS TO THE SCHOOL PHOGR.AM 
To the writer, who was privileged to be in San Francisco 
when the United Nations came into being, and who has followed 
its work for the past two years, it seems truly magnificent. 
]'or the test of the United Nations is not a matter of 
comparison with Utopian perfectionist formulas, it is the 
simple, single matter of comparison with what the world 
would be like if there were no international organization 
at an.l 
The same pamphlet goes on to enumerate the ways in which 
United Nations Special Agencies have made life safer and better 
for all of us. To mention a few accomplishments - the allocatio 
of food supplies by FAO (Food and Agriculture Organization), 
:and its agricultural improvement projects in many lands; the 
world-wide attacks on malaria, tuberculosis and venereal 
I 
disease by WHO (World Health Organization), as well as its 
marvelous vvar against cholera in the Middle East; the saving 
and then rehabilitation of thousands by IRO (International 
Refugee Organization) and the· unflagging efforts of UNESCO in 
its educational reconstruction program.2 The writer reninds us 
lThe Meaning of United Nations Day, October 24, 1949 
(Washine;tOU: Nationarcitizens Comnu ttee for ·united N e.tions 
Day, 1949). 
2Ibid. 
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of the ir.J.possibility any longer to locc.lize diseuse, trade, food 
and suffering: 
They affect us all - even sooner or later in our daily 
lives. To the extent that they are handled effectively on 
an international scale, every human being benefits 
personally. 
Since the work of the United Nations and its agencies 
1
has such c;reat bearing for good on our lives, it would. seem not 
!only fitting but highly important that "\le make every effort to 
i 
I bring its purposes and organization and v1ork to the classroom. II I! 
lions writer has expressed it in this v1ay: II 
I 
I 
i 
The ninds of our children bec;in to ripen early. 
them ripen in the light and under the clouds of tge 
world in all its fears.ome and heartening variety,~ 
Let 
whole 
In the area of sympathetic understanding and goodwill, 
developed before behavior will be of that nature. 3 
It is through the daily business of living that 
children learn goodwill toward themselves and others and 
thus lay the foundation foi goodwill toward more and more 
different kinds of people. 
libid. 
2Edward .A. Richards, "International Education in Schools,' 
~chool and Society, LXXIII (1951), p. 132. 
~gnes Snyder, ".Attitudes of Goodwill can Be Built in 
Elementary-School Living," Learning World Goodwill in the 
Elementary School, Twenty-fifth Yearbook, The National'Eiementar~ 
Pr~cipal, Bulletin of the Department of Elementary School 
~?rincipals. (Washington: National Education .Association), XXVI 
(1946), PP• 12-14. 
~Ibid, 
The Educational Policies Commission has issued a valu-
able booklet dealing with various aspects of world crisis as it 
effects education. The Commission believes that young people 
should be encouraged to face facts as they are. We, as 
teachers, should try to help them develop those qUalities which 
l 
, make for mental security. 
I 
The spokesman tor the Commission 
~ 
I 
' 
I 
1: 
jl 
says: 
Faith in the power of moral principles and spiritual 
values often sustains morale. Our schools, therefore, 
should redouble their efforts to teach youth to understand 
the ethical principals that are common to all our religions, 
to avoid bigotry, ~d to use and defend the privilege of 
religious freedom. 
The beautiful words of 1 Hymn for the United Nations,• 
sound a spiritUal note. May it permeate all of our teaching on 
world friendship through the United Nations: 
Oh send Thy wisdom, gracious Lord, 
To those who at the council board 
or friendly nations seek to frame 
A world more worthy of Thy Name. 
Give confidence when doubts assail 
And grant them that they do not tail. 
• • • • • • • • • • • • • • • • • • 
Thy spirit can alone efface 
The barriers of creed and race. 
Without that spirit how may we, 
The headstrong sons of earth, agree? 
How seek, beyond one nation's good, 
The larger worldwide brotherhood?3 
1Educational Policies Commission, National Education 
Association of the United States and the American Association 
ot School Administrators, American Education and International 
Tensions (Washington: Educational Policies Commission, 1949), 
p. 47. 2 
Ibid. 
3!i!Zabeth Taylor, 1 Toward World Mindedness,• Childhood ' 
Education, XXVI No. 2 (October 1949), p. 64, quoting •Rymn tor 
the United Nations,• Garnett Laidlaw Eskew. 
UN!! I • FRIENDS NEAR BY 
--
Understandings To Be Developed 
I 
' 1. In our country where we are given so many privileges for 
comfortable, happy living, we also have responsibilities 
to be honest, loyal, and useful citizens. 
2. Being poor does not mean that a person is of less worth. 
Some of those who have contributed most to our life in the 
United States have been those of humble birth. 
). Although we are of all races and from many countries, we 
have learned to live together as one people. 
4. In the United States we have.· cherished a number of freedoms.~· 
One of these which our fathers and we too value very much, 
is freedom of worship. 
5. Freedom of worship means that all people may go to their 
separate churches and worship God as they wish. 
6. When a person really believes a thing is right, we try to 
respect his belief. 
7. There are three maJor races, the black or Negro, the yellow 
or Mongolian, and the white or Caucasian. 
8. In spite of differences in skin and other features, we are 
all members of one human family. There is no sUperior race. 
9. Our.differences are not really important. What matters is 
that we learn to work together for those things which will 
make a happier life tor all. 
0. We are all immigrants or descendents from immigrants. The 
Indians were the first Americans. 
• The Negro people have much to give us all. One gift is 
their love of song. Many of their outstanding men and 
women have made valuable contributions to our life in the 
United States. 
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II 
I' 
if 
fi 
Overview 
'I 
I 
I 
As you know, we live in the United States or America. 
There are forty-eight states in all. Our state is -----· 
Long ago there were no states, only thirteen colonies which 
belonged to England. After a while the people of the colonies 
1 fought the Revolutionary War and won their independence. There 
were many who were afraid the new venture in government would 
never work. But the colonies drew up a Declaration of Inde-
pendence and banded together into states; wise and good men 
elected by the people made rules and put them into our Consti-
tution. Although the states often had different ideas about 
how things should be done, they stuck together. At first most 
I 
of the people were English, then other people came from 
Holland, France, Germany, Italy, Ireland and other countries. 
IVery early in our history, Negroes were brought from Africa and 
I 
sold as slaves. 
I 
Today, we have a nation of all races and of people from 
· many lands • The more we try to understand each other and work 
and play together, the more we shall respect each other and the 
I 
1happier we shall all be. In this unit we shall hear about 
peoples who live in different parts of our country and tor 
~ special study we have selected the Negro people or our land. 
Introducing the Unit 
1. Show the large Friendship Map of' the United States. 
Find state and town in which you live. 
2. List the countries from which early settlers and later 
immigrants came. 
3· Read a tew poems from Paul Lawrence Dunbar's Little Brown 
Baby. 
4. Read from the book, ~Sea ~Shining ~and talk about 
the pictures. 
S· Visit a corresponding grade in a school where children are 
largely of' another race or nationality background. 
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Activities 
1. Each pupil makes a map of the United States with flour, 
salt and water. 
2. Find your state. Make a dot for your town and one for the 
city that used to be New Amsterdam. List the southern 
states and find their general location. 
J. Read, Wooden Shoes in America. 
4. On a globe find the countries which once held land in the 
United States - England, Holland, Spain, France, Mexico. 
5. Read the d 1Aulaire story of George Washington. 
6. Read, American A B c. 
7. See the film, •America the Beautiful.• 
8. Have pupils divide into five groups. Each group will take 
one of the following topics: (1) How Africans Came To 
America; (2) A Southern Plantation; (J) Eli Whitney and 
His Cotton Gin; (4) After the Civil War; (5) How Negroes 
Live in Our Town.. Each group may develop its topic by 
means of pictures, posters, diorama, dramatization, models 
or other original ways. Encourage each group to prepare 
a fifteen or twenty minute program to be given to other 
members or the class. Allow time each day or several times 
a week tor groups to work on this project. Encourage new 
ways of presenting information. Be ready with suggestions 
tor source material. 
9. Find Africa on the globe. Read a story or the early slave 
trade. Discuss it in class. 
l1o. Read the stories of Frederick Douglas and Harriet Tubman 
who worked tor treeing the slaves. 
ll. Bring pictures to class that show cotton fields of the 
South and or plantation lite. Show a bowl of cotton on 
the stalk. 
12. Learn to sing, 1My Old Kentucky Home• and 1 0ld Folks at 
Home,• by Stephen Foster. 
lJ. Read the book and dramatize scenes trom Diddie, Dumps and 
~· -
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14. Make a diorama ot a southern plantation. A carton may be 
used tor the setting and figures. 
15. Learn a song game played by Negro children of the deep 
South. 
16. Read several stories ot Uncle Remus. 
17. Display pictures ot Eli Whitney and his cotton gin. 
18. A pupil may tell the story of Whitney's boyhood and how 
he became interested in finding an engine to separate 
cotton seeds from the bowls. 
19. Discuss present day pictures ot. cotton being taken to 
the gin and how it is handled, 
20. Discuss how much Whitney's invention has meant to the 
South. 
21. Read the d 1Aulaire story ot Abraham Lincoln. Discuss his 
love ot fairness and ot freedom for all. 
22. A pupil may tell the story ot Booker T. Washington and his 
founding of Tuskegee Institute in Georgia, 
2J. See the film, 1 The Story ot Dr. George Washington Carver.• 
24. Have several pupils volunteer to read stories of outstand-
ing Negroes and tell them to the class. When possible 
have them illustrate)the stories with pictures and objects 
25. Show a picture of Dr. Bunche and tell how much he is 
doing tor the United Nations. 
26. Ask that each pupil find one or two facts about Negroes 
in the community, make notes regarding the information 
and then give oral reports. 
27. Have each pupil keep a list ot words and terms which es-
pecially pertain to this unit, They may complete the 
following list: 
Africa 
blacksmith shop 
Booker T. Washington 
captives 
chief 
citizen 
Civil War 
colonies 
corn cribs 
cotton bowls 
cotton gin 
country 
curing 
day nursery 
different 
Dutch 
elect 
Eli Whitney 
emmigrants 
English 
establish 
forefathers 
France 
freedom 
George Washington 
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Mexico settler 
mistress slaves 
nation smoke house 
natives Spain 
Negro stables 
New Amsterdam state 
open-air laundry taxes 
oppressed the 1 Big House• 
plantation the East 
president the North 
George Washington Carver privileges the South 
the West 
tolerance 
government 
hospital 
immigrants 
Indians 
King Cotton 
loyal 
major 
master 
quarters 
religion 
respect 
Revolutionary War 
Tuskegee Institute 
understanding 
race uneducated 
Savannah, Georgia wagon sheds 
scientist Westboro, Mass. 
service center Y. W. C. A. 
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Bibliography for the Teacher 
Publications and Aids That Will Be Useful 
~· 
I 
Adamic, Louis. A Nation of Nations. New York: Harper and 
Brothers, 19~. --
Stories of our national groups, when and how they entered 
the United States, typical individuals of each group and 
their contributions to American life, 
America - A Nation of One People From Mlny Countries. New York: 
Councii Aga!nst-rntorerance in-lier ca, 17 East 42nd Street 
New York 17. 
A map showing religion, occupations, origin and areas 
Americans live. Free. Apply on school stationery. 
where 
1 
The Benedict, Ruth and Weltfish~ Gene. In Henry's Bac~ard: 
Races of Mankind. New York: Henry Schuman, 19 · • 
Some basic truths about race which Henry learned in his 
own backyard. 
I 
Bontemps, Arna. Story£! the Negro. 
1948. 
New York: Alfred A. Knopf,! 
A book that is well written, accurate and most interesting. 
The author traces the history of the Negro people from thei 
native home in Africa. 
Bontemps, Arna. We Have Tomorrow. Photographs by Marion Palti.l 
. Cambridge, Massachusetts: Houghton Mifflin Co., The River-
1 side Press, 1945. 
Biographical stories of twelve young people who are Negroes 
and who are working in their chosen fields, not as Negroes 
but as Americans. 
Brawley, Benjamin. A Short Historz or the American Negro. New 
York: The Macm11Ian Co. , 1929. - -
An excellent teacher reference book. It gives the history 
of the Negro from the beginnings of slavery. There are 
good chapters about outstanding Negroes and their work. 
Brown, Francis J. One America: The History, Contributions, and 
Present Problems or Our Racial and Nationality Minorities. 
New York: Prentice Hall Inc., 1945 (revised). 
The peoples who make up America, their transplanted cul-
tures and the adjustment problems of our democracy, 
Brown, Sterling. Ne~ro Poetri and Drama. Washington: Associa-
tion in Negro to k Eaucat on;-19)7. 
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Chase, Stuart. Goals ror America: A Budget or Our Needs and 
Resources. New York: The Twentieth Century Fund, 1942. 
A challenge to Americans to use our goods and services so 
that every one in the country will be adequately oared for. 
Clark, Grenville. A Plan for Peace. New York: Harper and 
Brothers, Publishers, !9.50. 
The writer discusses the nature or a possible third world 
war and the way it may be prevented. 1 An antidote alike 
for complacence and discouragement.• (David E. Lilienthal) 
Cuthbert, Marion. !!. Sing America. New York: Friendship 
Press, 1936. 
It gives stories, poems and information about suoh American 
activities as sports, acting, and accomplishments of famous 
Negroes. 
Dalgliesh, Alice. Three From Greenways. New York: Charles 
Scribner's Sons, 1940:---
How three children came to Connecticut and lived there when 
their village in England was bombed. 
Daniels, Jonathan. A Southerner Discovers !!! EnglaRd. New 
York: The Macmillan Company, 1940. 
A study or present conditions in New England. Interpreta-
tion of New England and its relation to the rest or the 
country. 
Daniels, Jonathan. A Southerner Discovers the South. New York 
The Macmillan Co7, 19J8. 
A study or. social and economic conditions of the South. 
Both or these books are very readable and have had excel-
lent reviews. 
Duncan, Ethel M. Democracy's Children. New York: Hinds, 
Hayden and Eldredge, Inc., 1943. 
Gives projects in intercultural education for elementary 
grades, including factual material. 
Embree, Edwin R. Indians of the Americas. Boston: Houghton 
Mifflin Co., 1939. -----
A summary or early American civilization. One chapter is 
devoted to the Indians' plight in a white world. 
Fishburne, Anne Sinkler. Belvidere: A Plantation Memory. 
Columbia, South Carolina: University of South Carolina 
Press, 1950. 
A simple, genuinely sincere offering which will bring 
pleasure to many who never knew the plantation. 
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Fitch, Florence Mary. One God: The Ways
1
We Worship Him. New 
York: Lothrop, Lee iiid 'She'pa.i=lrCo., ~4. -
The three faiths, Jewish, Protestant and Catholic are pre-
sented in a sincere manner. Special attention is given to 
the children's share in religious practice. 
Gaines, Francis. The Southern Plantation. New York: Columbia 
University Pre~ 1925. 
Hill, T. Arnold. The Negro Economic Reconstruction: 
I. The Negro-cDmes to America 
II. The Negro Worker During Reconstruction 
III. The Negro Worker Yesterday 
IV. The Negro Worker Today 
V. The Negro Worker Tomorrow 
Bronze Booklets. Washington: Association in Negro Folk 
E4ucation. 
The Instructor. Dansville, New York: F. A. Owen Publishing Co. 
-February, l9Sl. Eula Cleary. 1 Negro Contributors to Our 
· Nation.• pp. 26, 27, 59. 
January, 1951. Winifred Hauser. 1 The Big Decision.• 
PP• 40, 6S, 68. 
June, 1951. Ann McGee. 1 Bill Visits Mexico.• pp. 37, 66. 
June, 1951. Lessie Gate Jones. 1 Learning About Cotton.• 
pp. 22, 6). 
Learninf World Goodwill in the Elementary School: 1946 Yearbook 
was ington: Department or-Elementary school Principals, 
National Education Association, 1946. 
McWilliams, Cary. Brothers Under the Skin. Boston: Little 
Brown and Co., 1946. - -
The author brings Americans to task tor our discrimination 
against minority groups of our country. He deals with one 
ot our most vital problems with forthrightness and courage. 
Opportunity. New York: National Urban League, llJJ Broadway. A periodical published especially tor Negroes. 
Richardson, Ben. Great American Negroes. New York: Thomas Y. 
Crowell Co., 1945. 
The author has a matter-of-tact style and his book clearly 
shows the great injustice being done the Negro race. The 
outstanding Negroes of this book succeeded in spite of the 
odds against them. 
Robb, Bernard. Welcum Hinges. New York: E. P. Dutton and Co., 
Inc., 1942. 
A beautiful and moving picture of plantation lite. Negro 
dialect and idiom are faithfully reproduced. 
Shurr, Robert and Greenleaf, Peter. Activity Book Series. 
Brooklyn, New York: Frederick Publishers, 149 Kenilworth 
Place, Brooklyn 10. 
The series includes, 1 Good Neighbors All.• •Our Own United 
States,• 1 The New Europe.• A series of activities for 
getting acquainted with the United States, Europe and the 
South American countries. Space is given to art, music, 
and people of different countries. There are also cut-outs 
and color-in maps. 25~ each. 
Smith, Hazelwood, Stacy, Harriet, and Stephens, Zetta E. 1 How 
Has the Negro Culture Contributed to the Development of the 
Santa Barbara Area?• A Source Preview for the Fourth Grade 
Level. One of a series built by teachers in preparation 
for their classroom work in Santa Barbara City Schools, 
Santa Barbara, California, September, 1941. (mimeographed.) 
Washington, Booker T. Up From Slavery: An Autobiography. 
Garden City, New Yori: Doubleday and Co., Inc., 1900. 
A story suitable for older children and also good as back-
ground for the teacher. 
Yates, Elizabeth. Amos Fortune Free Man. New York: Allad1n 
Books, Division-or-American ~ ~. 1950. 
The story of Amos Fortune who purchased his own freedom. 
The book is a winner of the Newbery award for 1950. 
! 
I 
Music 
Song Sources 
America Sin~s: Stories and Songs of Our Country's Growing. 
Compile by Carl Carmer. New York: Alfred A. Knopf, 1942. 1 
Folk yarns that are rollicking and nonsensical accompanied 
by folk songs arranged and edited for easy singing. 
Book of American Negro Spirituals. New York: Viking Press, 
-1~8. 
Buchanan, F. R. Short Stories of American Music. Chicago: 
Follett Publishing Co. --
Girl Scout Song ~· New York: Girl Scouts Inc; 
Green Pasture Spirituals. New York: Farrar and Rinehart, Inc., 
l9JO. 
Rolling Along in Sonf. New York: Viking Press, 1937. 
A survey crAmer can Negro music with 87 arrangements of 
Negro songs. Included are spirituals, work songs and 
plantation ballads. 
~ From Man~ Lands. Compiled by Thomas Whitney Surett. 
----rllustrate by Gertrude Herrick Howe. Edited by the 
Association for Childhood Education. Boston: Houghton 
Mifflin Co., 1937. 
Songs are arranged according to difficulty. Accompaniments 
have been simplified. Illustrations are attractive. 
Trent-Johns, Altona. ~ Songs of the Deep 
Associated Publishers, Inc., ~~ 
These are simply given and can be easily 
children. 
Recordings 
South. Washington: 
taught to 
'
1
1 Spirituals 
V4497 I Know a City Called Heaven 
I Got a Mule 
V2224 Git on Board Lil' Chil 1 n 
Dere 1 s no Hiding Place 
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V2225 Weeping Mary 
I Want To Be Ready 
V8532 Sometimes I Feel Like a Motherless Child) Marian 
Heav•n, Heav 1 n ) Anderson 
VJ6020 Swing Low, Sweet Chariot 
Good News 
Ezekiel 12 records 
Decca Album of Stephen Foster Melodies 
Dl996A 
1997A 
1998A 
1998B 
D2000A 
2000B 
Vl5752B 
1. My Old Kentucky Home 
2, Old Folks at Home 
J •• Old Black Joe 
4 De Camptown Races 
5. Uncle Ned 
6. Ring de Banjo 
7. Massa 1 s in de Cold, Cold Ground 
8. Hard Times Come Again No More 
Ave Maria 
Gretchen and the Spinning Wheel 
Films 
) 
) Hall Johnson 
) Choir 
) Dorothy 
) Maynor 
The catalogue here given will be especially useful. It gives 
the films listed below, and many others, together with full 
annotations and directions for ordering: 
International Understanding, Catalogue of 16 MM Films dealing 
with the United Nations, Its Member States and Related Sub-jects, 1950 Edition. Published by, Carnegie Endowment tor 
International Peace and Committee on International Relations, 
National Education Association, Washington 6, D.C. Price 25~. 
America the Beautiful. A pageant of the beauty, industries 
and people of America. 
Americans All. An inclusive picture of South America, es-
peclalry-useful for children. 
Brotherhood of Man. Based on the pamphlet, 1 Races of Mankind.• 
An appear-tor-understanding of different nationalities and 
races. 
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Corn Dancers, The. Shows events in the daily lives of the 
Puebio Indians who live along the Rio Grande. 
Cowboy, ~· Depicts the American cattle-raising industry. 
Cummington ~toot. Refugees from Europe come to a New England 
town an co d reserve gives way to respect and friendship. 
Give and Take With Mexico. Mexico and our country cooperate 
-rii""'narves t!i'ig'" crops. 
Good Neighbor Familt. Family life in Latin America contrasted 
-ana compared wi~ that in the United States. 
Navajo Children. A Navajo boy and girl move with their family 
rom winter to summer quarters. 
On the Road to Tomorrow. Showing the fine work of the 4-H 
- ""'"Cl'u~-
One God. Ritual and ceremonies of the major religions of the 
---united States. 
School, The. A day in the life of an elementary school in a 
smalrt'own. 
Sohool That Learned to Eat, The. How children and teachers of 
a smarr sChool in-Georgia-Improved their health standards. 
Seminoles of the Everglades. Showing the abundant wildlife 
or the-everglades, the Indians who live there, and how the 
engineer is penetrating the swamps. 
Stor~ of Dr. Carver, The. The wonderful achievements of Dr. 
arver-worked out-rn the laboratory at Tuskegee. 
Town, The. Shows the many ways in which American customs are 
----related to the rest of the world. 
Another film catalogue which will be helpful is the following: 
Bureau for Intercultural Education: For Understanding, Co-
operati'O'iland unity Among the CUltural Groups of America. 
157 West 13th St., New York 11, New York. Selected and 
Annotated by James H. Tipton and Paul K. Weinandy, April, 1947. 
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Bibliography tor the Pupils 
(Adv. - tor advanced pupils 
Easy - tor slower readers especially) 
lAkin, Emma E. ¥£1?ifi£ American Series. Oklahoma City, Oklahoma: 
Harolow Pub s ng Corp. , 1938. 
Book One: Negro Boys and Girls 
Book Two: Gitts 
Book Three: A Booker T, Washington School 
Book Four: Ideals and Adventures 
All ot these books are illustrated with actual photographs 
and drawings. The stories are true life ones. Vocabulary 1 
studies are given in the first three books. The stories 
do much to foster understanding between the races and 
ideals of good citizenship. (Easy) 
Bannerman, Helen. Sambo and the Twins. Philadelphia: 
Frederick A. Stokes 007; ~6. 
Another adventure of Little Black Sambo. 
~Bannerman, Helen. The Stort ot Little Black Sambo. 
Philadelphia: J'rederic X7 stokes co., 1923. 
A classic story ot a little Atrican Negro boy. It has 
long been a favorite. (Easy) 
Barschak, Erna. !l, American Adventure. New York: Ives 
Washburn, Inc., 1945. 
The author came from Europe to our America. She has wis-
dom, triendliness and a sense of humor, and she tells how 
we looked to her. (Adv.) 
Bontemps, Arna. Sad-faced ~Y· 
The Riverside Press, 19 • 
Cambridge, Massachusetts: 
This is an amusing story about Slumber who is trom Alabama 
and who goes to Harlem with his two brothers. (Adv.) 
Braune, Anna, Honey Chile. Junior Literary Guild. 
Doubleday, Doran and Oo., 1937. 
A little girl from the North spends her summers 
plantation where here mother lived as a child. 
drawings in black and white. (Adv.) 
New York: 
on the 
Nice 
Burton, William H., et al. Our Good Nei~bors: Third Reader. 
•Reading for Living"; New-York: The ~bbs-Merrill Co., 
Inc., 1950. 
The stories are related both to the experimental backgro 
and the curricular needs ot the third rade child. 
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1
1
1,, Cannon, Elizabeth Perry, and Whiting, Helen Adele. Oountr~ I' 
Lif'e Stories. New York: E. P. Dutton and Co., Inc., 1 ,38. 
11 !Iiiii little book is designed f'or elementary Negro pupils I 
1' in small rural schools of' the South. It is intended to 
II[· help develop appreciation f'or rural community workers. 
I The spirit of' cooperation pervades the entire book. (Easy) 
II 
r! 
II ~ 
'I 
I: 
I 
I 
I 
I 
I 
Children of' America. Compiled by Barbara Nolen. Chicago: 
The Jonn c. winston Co. 1939· 
Regional stories of' children over our broad land. "The 
children readers become not mere gatherers of' information, 
not mere onlookers. They really come to live in dif'f'erent 
regions with the story children.• (From, Foreword by 
Lucy s. Mitchell.) 
Oredle:i. Ellis. Across the Cotton Patch. New York: Thomas 
Ne son Sons, 1935· ---
A humorous story of' the antics of a group of' children on 
a Southern plantation. (Easy) 
Outright, Prudence, et al. Livinf Together in Town and 
Oountrz. New York: !he Ma:cml lan co., 1~:-----A second reader. The stories stress cooperation in build-
ing and keeping a happy home, school and community. It 
fosters respect f'or and confidence in our American way of' 
11f'e. 
DeAngeli, Marguerite. Bright April. Garden City, New York: 
Doubleday and Co. , 19llo0. 
April, a little colored girl who lives in a Philadelphia 
suburb, celebrates her tenth birthday. (Adv.) 
DeAngeli, Marguerite. Skippack School. New York: Doubleday 
Doran and Co., Inc., 1939. 
The hero, Christopher Dock, is a real character of' the 
1700 1 s in the history of' Skippack and Germantown. 
[I DeAn~~~~ie~:g:~i5~: 
1 
~c:~\;tl:· Garden City, New York: 
1 A story of' warmhearted and hard working Polish people in a 
I
I Pennsylvania mining town and how Aniela helped Tad's dreams 
come true. 
!,1 
1: 
II 
DeAngeli, Marguerite. Yonie Wondernose. Garden City, New 
York: Doubleday and do., Inc., 1944. 
How a little Pennsylvania Dutch boy proved that he was a 
man. Beautiful true-to-lif'e sketches of' Amish homes and 
people. 
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II~ d' Aul.aire, Edgar Par in, and d 1 Aul.aire, Ingri. Abraham Lincoln. New York: Doubleday Doran and Co., 1939. The story of Lincoln's life is told in an interesting 
fashion. Colored illustration and good print. 
d 1Aulaire, Edgar Parin, and d'Aulaire, Ingri. George 
Washin~ton. New York: Doubleday Doran and Oo.,~9J6. 
This s ory of Washington's boyhood and manhood will surely 
appeal to young readers. ' 
DeWitt, c. H. (lithographs) and McClintock, Marshall (text). 
The Story of New England. New York: Harper and Brothers, mr. --- -
The spirited lithographs and black and white drawings will 
hold the attention of even six and seven year olds. The 
text is simple and adequate and will be enjoyed by eight 
to ten year olds. It tells of New England past and 
present. 
Dunbar, Paul L. Little Brown Baby. New York: Dodd, Mead and 
Co., 1940. 
A collection of twenty-five of Dunbar's poems which 
children especially enJoy. 
Dyett, James G. From Sea to Shining Sea. London: Oxford 
University PreBS; !943:- ---
The text is simple and straight-forward and the photo-
graphs are vivid. The author does not define democracy 
but shows how it works in our everyday lives in the USA (Adv.) 
Faulkner, Georgene. Melindy 1S Happy Summer. New York: Julian 
Messner, Inc., 1949. . 
Melind;y, who lives in Boston, spends a wonderful summer 
II in Maine as •an ambassador of good will• from her people. 
II Faulkner, Georgene and Becker, John. Melindy 1 s Medal. New 
York: Julian Messner, Inc., 1945. 
Melindy is a very real and engaging little girl. Children 
will enjoy every moment of her story which is both heart-
warming and stirring. 
Gates, Arthur I. et al. Friends and Workers. New York: The 
Macmillan Co., 1945. 
A second reader. Appropriate for the unit are sections 
entitled, 1 Indian Stories,• and •Around Our Country.• (Easy) 
-so .. 
, ~v Harris, Joel Chandler. Nights With Uncle Remus. Cambridge, 
Massachusetts: HoughtohlKit?IIn Co., The Riverside Press, 
1917. 
i 
A collection ot myths and legends of the old plantations, 
as told by an old Negro. Here, Brer Rabbit and Brer Fox 
have more adventures. (Adv.) 
Harris, Joel Chandler. Uncle Remus: His Songs and Sayings. 
New York: D. Appleton-Century Oo.;-!921. ---
Ever delightful Negro folk tales told by an old colored 
man to a· little boy. (Adv. ) 
Hayes, Florence. ~· Boston: Houghton Mifflin Co., 1948. 
A story of the difficulties a young Southern Negro boy 
had when he entered a white school in the North. A good 
picture ot the growth of interracial understanding. 
Holling, Clancy. Tree in the Trail. 
Co., 1942. 
Boston: Houghton Mifflin 
An especially good combination of exciting story and in-
teresting information about the history of our country. 
It will appeal to pupils from 9 to 12. (Adv.) 
1,, Lattimore, Eleanor Frances. Bayou Boy. New York: William 
Morrow and Co., 1946. 
Louis LaFayette Brown was a little Negro boy and he lived 
in the state of Louisiana, in the section where creeks 
flow through the land. The children will like his story. 
Lattimore, Eleanor Frances. Junior: A Colored ~ of 
Charleston. New York: Harcourt Brace and ~- 19)8. 
Junior, aged seven, was made of stern stuff. The story 
is both tender and humorous and one to be remembered. 
'"'Maloy, Lois and Dalgliesh, Alice. Wooden Shoes in America. 
New York: Charles Scribner 1 s Sons, 1946. 
Lite in colonial America in one community as pictured 
through specific child characters. Given in simple, des-
criptive sentences. 
Mayer, Edith H. ~Negro Brother. New York City: Shady Hill 
Press, 1945. 
Here are eight well-told biographies about outstanding 
Negroes. Facts are told that are often not given in his-
tory books. The stories are simple and interesting. Large 
drawings in sepia do much for the book and the reader. 
Merritt, Raleigh Howard. From Captivity to Fame. Boston: 
Meador Publishing Co., 19)8. 
It gives the life story of George Washington Carver. (Adv. 
II 
II 
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McKean, Else. UP-Hill. New York City: Shady Hill Press, 194? 
Stories of Negroes who have recently or now are doing 
important things. 
Neyhart, Louise A. Henrt's Lincoln. Illustrated by Charles 
Banks Willson. Newark: Holiday House, 1945. 
The great Lincoln-Douglas Debate as seen through the eyes 
of a little boy. An excellent book for boys and girls 
8-11. 
I 
liJ.. Nolen, Eleanor Weakley. A Job for Jeremiah. Illustrated by 
Iris Beatty Johnson. ~ondon: OXford University Press, 
1940. Jeremiah is in search of a job and explores the 
I busy life of an eighteenth-century plantation. The in-
1 formation never obscures the story. For children 7-10. 
Orr, Ethel M. et al. Stories From Near and Far. 1 Reading 
Today." New York: Ohar1es-s0:ribner 1s-Boni; 1951. 
This book is on fourth grade level. Of special interest 
for the present unit will be stories under the headings 
of: •Growing Up in Our Country- Then- Now•, and 
•Growing Up in Other Lands- Then- Now•. (Adv.) 
Petersham, Maude and Petersham, Miska. An American A B C. 
New York: The Macmillan Co. , 1941. -
, One-page stories, each faced with a full page illustra-
1
. tion in color. People and events which made American 
j history are feelingly portrayed. 
13Petersham, MaUde and Petersham, Miska. The Story ~ Ef 
Cotton. Chicago: The John C. Winston-co., 1939. 
It tells of the beginnings of cotton inventions and brings 
the story of cotton up-to-date. Good illustrations in 
color and excellent print. (Adv.) 
I
ll'\ Pyrnelle, Louise c. Diddie, Dumps, ~ !£.!• New York: Harper 
1 and Brothers, 1910 
'1 Three little girls lived on a plantation in the Old South. 
They had colored children to play with and old colored 
folk to tell them stories, and a wonderfUl colored mammy. 
Shackelford, Jane Dabney. Child's ~ of the Nigra. 
Washington: The Associated Publ!Bliers:-Ino7, 9J • 
This book can be used in class or for informational read-
ing by better readers. It is written in interesting style 
and has good print. It is an excellent book. (Adv.) 
====~~~==~~======~~~~~====-~==-~~=====-=-==-==+====== 
I ~ 
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Shackelford, Jane Dabney. ~~Days. Photographs by 
Cecil Vinson. Washington:~Associated Publishers, Inc. 
1944. 
Rex Nelson, an eight year old Negro boy lives in the city. 
He tells of daily happenings in his world - of his home 
and family, his school and community life. (Easy) 
Sharpe, Stella Gentry. Tobe. Photographs by Charles Farrell. 
Chapel Hill, North Carolina: The University of North 
Carolina Press, 1939. 
Tobe is a six-year-old colored boy who enjoys living on a 
farm in North Carolina. He tells of his brothers and 
sisters and parents and of his daily activities on the 
farm. The book is regarded as a significant contribution 
to books fostering a better underst~ding of the Negro. 
Shillig, Elnora E. !£!Four Wonders. New York: Rand McNallY 
and Co., 1933. 
This book contains the story of Eli Whitney, inventor of 
the cotton gin. Good illustration. It can be read by all 
groups. 
I 
i 
'I 
I 
•I 
I' 
1
,,1 
I 
I 
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Tests 
Test I. Our United States 
True or False: After the statement that is true, put a T. 
After the statement that is false, put an F. 
Before we had a nation there were fifteen colonies in the 
East. ( ) 
England was the mother country for most or the settlers~ ( ) 
3· New Amsterdam was settled by the Dutch. ( ) 
4. The English were good colonizers in America.( ) 
5. Her rulers at that time were wise and good. ( ) 
6. We fought the Revolutionary War to free the slaves. ( ) 
Our Constitution contains the rules or laws by which we 
are governed. ( ) 
8, Abraham Lincoln was our first president. ( ) 
9· 
10. 
Immigrants came from Europe to travel in this country. ( 
Negroes from Africa were sold as slaves chiefly to planta-
tion owners or the South. ( ) 
ln. President Abraham Lincoln did not believe that slavery was 
right. ( ) ' 
12. After the Civil War the slaves were set free. ( ) 
'1). Today we have a nation of two races. ( ) 
14. 
I 
'I 1115. 
II 
Whatever a person's religious belief, he can be a good 
citizen. ( ) 
The Catholic faith is the only good religion. ( ) 
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Test II. ~Africans Came~ America 
Multiple Choice: Check the right answer. 
1. The :f'ore:f'athers of' most of' our American Negroes came :f'rom 
a. Asia 
b. Europe 
c. A:f'rioa 
2. There they lived 
a. in separate families 
b. in tribes 
c. as a nation 
3. There came to be many slaves in their homeland. These 
slaves were 
a. captives of' war 
b. brought in :f'rom Asia 
c. escaped convicts 
4. When our country was young, there were large plantations 
in 
a. the West 
b. the North 
c. the South 
5· Many of' these were large 
a. tobacco plantations 
b. corn plantations 
c. cotton plantations 
6. Some of' the slaves were 
a. sent back to Africa 
b. given important jobs 
c. sent to the West 
7. Sometimes a Negro slave would buy 
a. his freedom 
b. his wi:f'e 
c. his children 
==+ -55-,' =========jj== 
I 
II 
II 
II· 
'I 
Test III. ! Southern Plantation 
Completion: Complete the sentence. 
1. 
2. 
The Negroes called the home of their master ------------· 1 
The schoolroom and rooms for the teacher of the master 1 s I 
children, were located ---------------------------------· 
Behind the master's home was the 
-------------------· 
4. Some of the other buildings were the 
a. 
b. 
c. (Give any five) 
5. Cabins where the Negroes lived were called -------------· 
6. Each slave family woUld be given a vegetable garden, a dry 
airy cabin and a poultry house, if the master were 
------------------------------------· 
7. The "overseer" was the man who 
-------------------------· 
8. A. large plantation was like a --------------------------· 
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Test IV. !ll, Whitney ~His Cotton Gin 
Matching Parts: Each statement is begun in column A and 
completed somewhere in column B. Begin 
with 1. in column A. Find its missing 
part in column B, and ~ut a 1 (or the 
number of the sentence) in front of the 
missing part. 
' 
A 
1. Nearly 200 years ago the 
United States was not a 
country 
2. George Washington was a 
J. Eli Whitney was a young boy 
who 
4. When he was old enough 
5. After graduating from Yale, 
he 
6. He was going there to 
7. Mrs. Greene invited h1m 
il 8. There he saw slaves who 
il were 
I 
I
I 9. He saw how long it took them 
I to 
110. He went to work on a 
machine which would 
11. He invented a machine 
12. The word 1 gin1 comes from 
ilJ. The cotton gin could do the 
work of 
,, 
114. 
II 
This invention 
-· 
-· 
-· 
-· 
-· 
-· 
-· 
-· 
• 
• 
-· 
• 
-· 
-· 
! 
takes seeds from the 
cotton. 
separate cotton seeds 
from the bowls. 
working in the cotton 
fields. 
to her plantation. 
teach school 
but only thirteen colonies 
young soldier in the 
Revolutionary War. 
made nails in his father' 
workshop. 
boarded a vessel for 
Savannah, Georgia. 
he went to Yale College • 
made cotton 1 King.• 
a hundred men in one day • 
and called it the 
• cotton gin. • 
the word •engine.• 
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Test V. After!£! Civil War 
Completion: Complete the sentence with the correct answer. 
1. When the Civil War was over, all the slaves were 
2. 
3· 
4. 
s. 
6. 
7· 
--------------------· 
Because some ot the slaves loved their old homes and 
master, they stayed on at the -------------------------· 
Some ot the Negroes moved into towns and cities of the 
South and others moved to the -------------------------· 
Much of the war ha.d been fought in the 
----------------· 
The people ot the South were left very ----------------· 
Most of the Negroes had never been to 
-------------· 
Some ot them did not know how to use their new --------· 
8. Some Negroes became discontented because the white 
people still thought ot them and treated them as 
------------------------· 
9. Many of the good white people in the North and South 
knew the Negroes must be educated and taught to be 
10. 
11. 
12. 
------------------------· 
A very fine Negro man started a college for Negroes in 
Atlanta, Georgia. It was called ----------------------· 
George Washington Carver was a great 
-------------· 
He discovered many uses tor ---------------------------· 
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Test VI. !2! Negroes Live in ~ Community 
Yes or No: After the statement that is correct, put a Y 
for Yes. 
1. 
After the statement that is not correct, put an 
N for No. 
In our town Negro homes are located in the poorer section 
of town. ( ) 
2. The children and young people of Negro families, to to 
public schools together with white children. ( ) 
J. Negro boys and girls never go to college. ( ) 
4. A Negro can get almost any job that he wants. ( ) 
5. Negroes ride on buses and trains with white people. ( ) 
6. They may go to any good hotel or restaurant. ( ) 
7. They have a Social Center which they enjoy. ( ) 
8. We have never had a Negro doctor. ( ) 
9. People are more intolerant than they used to be. ( ) 
10. Negro girls may use the Y.W.C.A. swimming pool. ( ) 
11. White people helped the colored people organize their 
Social Center. ( ) 
12. In the schools there is a better spirit between white 
and colored children. ( ) 
lJ. There are more jobs now open to colored people. ( ) 
1. 
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Activities 
Correspond with children of foreign countries. Obtain 
addresses through the following sources: 
(1) International Friendship League, Inc., 40 Mt. Vernon 
Street, Boston 8, Massachusetts. 
(2) Division of International Education Relations, United 
States Office of Education, Washin~ton 25, D.C. 
(J) World Friendship Among Children, cto Church Worldwide 
Service, 214 East 21st Street, New York 10, New York. 
Teachers who wish to correspond with adults abroad, may 
secure names and addresses from: 
Pen Friends Division, English Speaking Union, 
19 East 54th St., New York 22, New York. 
2. Make UN posters. For suggestions see The Instructor for 
May, 1949. 
4. 
Have a play to give concrete example of the abstract 
principle of world friendship. See, 1 Wise King Jason,• 
The Instructor tor May, 1949. Play is tor primary and 
iiiiddle grades. 
Have a bulletin board for United Nations news, reports and 
pictures. 
5. Listen to stories from, ~ Story of UNICEF. Link the 
children in the story with their country on the map. 
Encourage the filling of Red Cross boxes. 
6. Make a panel of pictures pasted on rough paper, of children 
around the world being helped by UNICEF and other UN 
agencies. Pictures may be cut from UN publications or 
current newspapers and periodicals. 
7• For the study of China, the pupils may divide into five 
groups. Each group may select one of the following topics 
for special study: 
(1 How Most of the People of China Live 
(2 Work and Play in China 
(J The Country tnd Its People (4 What China Has Given the World (5 Changing China 
Individual notebooks may be kept for pictures, drawings, 
reports, poems and word lists. 
1i 
I 
I 
8. 
9· 
10. 
11. 
12. 
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Set aside a special corner for a Chinese display. 
Continue to add pictures to the large outline map of 
China. These may be of the people, their homes, pro-
ducts or distinguishing features of the countryside or 
life of the people. Draw lines for different sections 
of China and add rivers, cities, and trade routes as they 
are spoken of in class. 
Make a chart showing pictures of China's gifts to the 
world, with brief explanations. 
Make a diorama of a Chinese rice farmer's home and one of 
a wealthy merchant. 
The girls may dress 
of silk and cotton. 
and houses. 
dolls in Chinese style, with scraps 
The boys might construct rickshas 
1). Make kites in keeping with the festivals for which they 
are used. 
14. Show moving pictures and filmstrips which bring reality 
to Chinese life. 
15. Arrange time tor the pupils to tell stories of the 
children of China. They will enjoy hearing a number ot 
the books listed in Bibliography. 
16. Carve pairs of Chinese chopsticks. 
17. Display pictures of Chinese life and the country. 
18. The pupils will no doubt welcome the suggestion to draw 
pictures of various phases ot Chinese life as, plowing 
with the water ~utfalo and sampans and junks on the 
rivers. Features of the countryside could be, the tall 
mountains which border on the west of China, the Great 
Wall in the North and a rice field of Central or South 
China. 
19. On another large outline map showing China, Europe and 
America, draw the three trade routes by which Chinese 
things came to the West. 
20. Make a chart showing the way in which bamboo grows. List 
the many ways the Chinese make use of it. 
21. Make a list of Chinese customs and ways of doing things. 
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22. Bring in written and oral reports on topics of special 
interest. 
2). Learn to make simple outlines for oral reports. 
24. Find out about Dr. Sun Yat-sen and the Chinese celebra-
tion of Double Tenth. This celebration could be taken 
as the theme for a culminating activity. 
25. Have each pupil keep a list of words and terms which 
especially pertain to this unit. They may complete the 
following list: 
After Christ (A. D.) 
Asia 
Before Christ (B. C.) 
Buddah 
camel back 
canals 
Canton 
Central China 
century 
Chiang Kai-shek 
China 
Chinese Republic 
chopsticks 
Chungking 
climate 
Columbus 
Communists 
Confucius 
coolies 
courtyard 
delegate 
democracy 
Double Tenth 
embroidered 
Europe 
freedom 
General Assembly 
Generalissimo 
geography 
Great Wall 
headquarters 
Himalayas, The 
houseboats 
Independence Day 
Japan 
junk 
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Kite Day 
landlords 
Lantern Festival 
Lao Tse 
law-abiding 
Madam Chiang 
Marco Polo 
member nation 
millet 
Moon Festival 
Mr. Warren Austin 
Mrs. Eleanor Roosevelt 
natural resources 
New Year 
New York 
North America 
North China 
opposing forces 
organization 
overworked 
pagoda 
population 
porcelain 
representative 
route 
sacred text 
sampan 
San Francisco 
Secretary General 
Security Council 
Shanghai 
South China 
stable government 
Sun Yat-sen 
Szechwan Province 
1 The Big Five" 
Trygve Lei 
tunic 
Turkestan 
United Nations Day 
UNICEF 
water buffalo 
West China 
Yangtze River Valley 
Yellow River 
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Bibliography tor the Teacher 
Bibliographies 
I 
[, 
Aids to World Understanding: For Elementary School Children: I' 
----An Annotated BibliograPhY. Compiled by Eva M. Dratz. 
Minneapolis, Minnesota: Commission of International 
Understandings and World Peace ot the Minneapolis Public 
Schools, 1950. 
li!eust, Nora E. Book to Help International Understanding. 
Washington: Unite~States Office ot Education, 1950. 
Includes books tor elementary through high school years. 
Free. 
l'ree and In~ensive Materials on World Affairs tor Teachers. 
··-compiled y Leonard s. Kenworthy. Brooklyn 10, New York: 
Brooklyn College, 1949. 
Includes materials that will be useful tor pupils. $1.00. 
l:[ow to Find Out About the United Nations: Materials Available 
---and-where-to Get Them. New York: United Nations Depart-
ment of Public Information. 
An invaluable guide to materials on the UN which are es-
pecially useful for schools. Included are, publications, 
visual aids, and radio programs. 
Books 
I 
I 
I 
~rne, Sigrid. United Nations Primer. New York: Farrar and 
Rinehart, Inc., 1945. 
It takes the reader from the signing of the Atlantic 
Charter to the signing of the United Nations Declaration 
in San Francisco. Told simply by Miss Arne who tor years 
has explained profound things to average people. 
I 
II 
Boyd, Andrew. The United Nations Or~anization Handbook. 
New York: Pilot Press, Inc., 194. 
Designed to help widen the number of informed people. It 
,gives essential facts about the United Nations Organizatio 
Carpenter, Frances. Children of Our World. New York: American 
Book Co., 1949. 
The closing paragraph well expresses the philosophy of 
this book, "It is truly important that every man, woman 
and child should understand their world neighbors." 
I 
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Caesar, Irving. Sing ~ Song £! Friendship. New York: Irving 
Caesar, 1946. 
"Here are facts of life - one-world life - packaged into 
these songs and wisdoms for children-of-any-age. Here are 
streamlined ballads, not of yesteryear, but of today and 
tomorrow." (Excerpt from the Introduction by Fannie Hurst.) 
11 Duggan, Anne Schley et al. The ~ Dance Library. New York: 
I 
A. s. Barnes and Co., 19~ 
.I 
Folk dance material immediately adaptable to the teaching 
of the folk dance as a cultural subject as well as a form 
of motor activity. Both dances and background material 
are given. $15.00 per set. 
Evatt, Herbert Vere. The United Nations. Cambridge, 
Massachusetts: Harvard university Press, 1948. 
A discussion of the problems facing the United Nations and 
organized world government. Called, "A book for every 
world citizen.• 
Forman, Harrison. Changing China. Photographs by the Author. 
New York: Crown Publishers, 1948. 
Gives a thorough survey of Ch1na 1 s historical background 
and detailed description of every element of Chinese life. 
Also gives dependable information on China today. 
Galt, Thomas. How the United Nations Works. New York: The 
Thomas Y. Crowerr-co., 1947. 
An easy presentation of the work of the United Nations. 
Gordon, Dorothy. Around the World in ~9n~. New York: E. P. 
Dutton and Co., Inc.,-publ1sher8; 3 • 
Folk songs given with directness and in simple, pleasing 
style. The songs of each country are accompanied by a 
brief historical sketch. 
Gordon, Dorothy. 51~ It Yourself: Folk Songs of All Nations. 
New York: E. P. tton and Co., Inc., 1928. 
Brief stories written in child language, accompany the 
songs. 
Jacobs, A. Gertrude. The Chinese-American SoVg and Game Book. 
Illustrated by Cha~hih Chen. Music by 1rgin1a and----
Richard Mather. Text roman1zat1on by Ching Y1 Hsu. 
Chinese characters by Yun Hs1a. New York: A. s. Barnes and 
Co., 1944. 
Spencer, Cornelia. Made in China: The Story of Ch1na 1 s 
Expression. Foreward-oy Lin Yutang. Illustrated by Kurt 
Wiese. New York: Alfred A. Knopf, 1943. 
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~~~~ Sun, K'o. China Looks Forward. With an introduction by Lin 
Yutang. New York: The John Day Co., 1944. 
Sun K1 o is the son of Dr. Sun Yat-sen, Father of the 
I' Chinese Republic. He is said to be the best read man in 
I 
China regarding the social and economic problems of the 
West. He is clearly an advocate of a democratic consti-
li tution and representative government. 
I 
Booklets and Pamphlets 
A Better World: A Manual of Suggestions for the Presentation 
- of the United Nations in the Elementary and Junior High 
School Years. New York: Board of Education of the City or 
New York, Curriculum Bulletin 1946-1947 Series, No. 1. 
Aids to Teaching About the United Nations: Prepared for United 
----Nations' Week, October 17-24, 1948. Washington: Committee 
on International Relations or the National Education 
Association, 1948. 
Barr, Stringfellow. Let 1 s Join the Human Race. Chicago: 
University of Chicago PreB'S, 1950. --
An outstanding plea that we as a nation be more realistic, 
that we seek to cure the world's ills not with American 
dollars alone but with all nations working together and 
contributing. The author advocates world government. II 
I 
l1 Bodd~e~~~!~ E~~~~~~~n~i§~~ f:- t~!s~~~!ion~s!::;~c!~u~~~~ci~ 
I 
on Education, 1942. 
Gives map showing the early trade routes. An important 
aid in connection with this unit. 
Building America: Machinery for Foreign Relations. New York: 
Department of Supervision and Curriculum Development, 
National Education Association, New York Americana 
Corporation, December 1945. (JO¢) 
"China - A Unit of Study:" Elementary School, Low Third Grade. 
Prepared by a Committee of Elementary Teachers, under the 
direction of Miss Ruby Minor, Director of Kindergartens 
and Elementary Education4 Ber~eley Board of Education, Berkeley, California, 19 4. (mimeographed) 
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"Developing Human Relations in the Elementary School:" Human 
Relations in Home and Family, School and Classroom, 
Neighborhood and Community, Nation and World. School 
Publication No. EC-153, Los An~eles City Schools, Los 
Angeles, California. (no date) 
Significant for teachers in their understanding of the pur-
poses and work of the United Nations, and UNESCO in par-
ticular. Excellent help in bringing these into the every-
day life of the classroom. 
Developing World Citizens: Leaflet No. 12, Portfolio for 
Primary Teachers. Washington: Association for Childhood 
Education. 
Twelve leaflets, each five cents; complete set, 75~. 
Duvall, Sylvanus M. War and Human Nature: Public Affairs 
Pamphlet No. 125.~e~ork: Public Affairs Committee Inc., 
1947. . 
Goetz, Delia. Developing International Understanding in 
Elementart SchooiS.Washington; u. s. Government Printing 
Office. 5¢ 
How Well Do You Know Russia? New York: Club Bureau, Newsweek, 
-~.---
"International Understandings Resource Units for Elementary 
Teachers." Prepared in International Understandings 
Workshop, Kansas State Teachers College. Issued by L. W. 
Brooks and Adel F. Throckmorton. Printed by Ferd Volland, 
Jr., State Printer, Topeka, Kansas, 1948. 
National Geographic Society. Pictorial Geography: Life in 
China. Washington: National Geographic Society Head=-
quarters. 
Problems Facing UNESCO. A Discussion of University of Chicago 
Round Table. Chicago: University of Chicago Press, 1949. 
An N.B.C. Radio discussion broadcast from Paris, France. 
Including •International Tensions" by Louis Wirth.• 
Survey~ theUTeaching £t Geograph~ and the Building of Inter-
national nderstanding in the nited States. 
Prepared for the World Federation of United Nations 
Association and UNESCO •. New York: Education Department, 
American Association for the United Nations. 
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Teachinf United Nations, A Pictorial R~ort. Washington: 
Nat onai Education Association, 19~ . 
On each page there are photographs showing how educators 
in our country are endeavoring to teach about the United 
Nations. Bibliography is extensive. 
"TheE in UNESC0°. Publication No. 498. Los Angeles City 
School Districts, Curriculum Division, Los Angeles, 
California, 1950-1951. 
A valuable aid in teaching about UNESCO and for putting 
into practice its ideals for building peace. 
The United Nations and You: Program Material for Young People •. 
--- Revised ed. New-York: Education Department, American 
Association for the United Nations Inc., Ju~y, 1947. 15~· 
United Nations Study Kit No. 1. New York: International 
Documents Service~olumbia University Press. 
The materials give a picture of the UN and its work. $1.00. 
Wallace, Mildred. "China: Unit of Study on the Third Grade 
Level." Ventura City Schoolsl Ventura, California, 
February, 1947. (mimeographed) 
We the Peoples. New York: American Association for the United 
- """Nations. 
Includes background material on laying the foundations of 
UN; how it took shape, its work during 1946-1947 and pre-
dictions as to future accomplishments. 
World Affairs Are Your Affairs. Boston: United Council on 
World Atfairs,-r950. (mimeographed) 
Bulletin of suggested activities on (1) Children's Groups, 
(2) High School Groups, (3) College Groups, and 
(4) Community Groups. Free. 
Films 
The catalogue here given will be especially useful. It gives 
the films listed below, and many others, together with full 
annotations and directions tor ordering: 
International Understandinf. Catalogue of 16 MM Films dealing 
with the United Nations, i s Member States and Related Sub-jects, 1950 Edition. Published by, Carnegie Endowment for 
International Peace and Committee on International Relations, 
National Education Association, Washington 6, D.C. Price 25~. 
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Australia To~ay. Showing the natural beauty of the island 
continen , its cities and industries. . 
Building a Home for the United Nations. Gives various stages 
of the erection or-the new Secretariat building of the 
United Nations, on the rivers site in New York. 
Canada Unlimited. Canada \'lelcoming thousands of displaced 
persons, many of whom bring badly needed skills. 
Chance to Live, A. The way in which the Boys' Republic, near 
ROmi; Italy,-met the need of thousands of postwar home-
less children. 
Child Welfare in Sweden. The way in which Sweden is caring 
for needy cnildren of working mothers. 
Children of China. 
of children of 
of China. 
Children ~~~m:~· 
of the 
Showing the home, school, and play life 
a representative village in the interior 
A picture of the activities of children 
Chinese Writing. The picture words of the Chinese are shown 
with a brief history of the Chinese art of writing. 
Defense of the Peace. Simple, concise showing of the United 
Nations-structure and the work of its agencies in human 
terms. 
Family, The: ~Approach!£ Peace. Brings out the need for 
various peoples to understand each other and the similarity 
of our hopes and fears. 
Farming in South China - The Si River Valley. Farming with 
crude-tools in a densely popUlated area of China. 
For All the World's Children. Gives all the phases of the 
---operations of UNICEF. 
Great Silk Route, The. Taken on the Lawrence Thaw Asiatic 
expedition. ---
Hunge! Minds. Some of the problems faced by UNESCO in the 
e ucational and cultural reconstruction of Europe. 
Jaoanese Family, A. Gives the story of a family of silk 
weavers in Kyoto and includes many phases of Japanese life. 
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Mz Name is Han. The maturing of the Chinese Christian church. 
-niVeo-first prize at the Cleveland Film Festival for the 
best documentary film. 
World Friendshil. A documentary of the first World Confer-
ence, held n the U.S.A. in 1945. Produced for the Girl 
Scouts of America and carrying a story centering around 
three girls from three of the countries represented at the 
Conference. 
(For other information regarding audio-visual aids, see 
Bibliographies. ) 
Maps !!:!£ Globes 
Friendship Maps. Designed by Louise E. Jefferson. New York: 
Friendship Press. 
Friendship maps of Africa, China, India, and "Bible in All 
the World. 1 The maps are in color and vary in size from 
231• x )91 to 26" x )2•. 50¢ each. 
Project-Problem Globe. Babson Park, Massachusetts: Denoyer-
Geppert Co. 
20 11 all-metal slated outline globe. Excellent chalk-
writing surface. Globe rotates freely on axis, adjustable. 
Write for prices and details. 
United Nations Map of the World. By L. G. Bullock. New York: 
Frederick Warner-and Co., Inc. (distributors). 
A colored map which shows the United Nations, their flags 
and seals, quotations and historic information. $1.50. 
Material Found !£ Periodicals 
Berglund, Carolyn. "Meeting the UN,• The Instructor, October, 
1950, pp. 42, 89. ---
Burkholder, Marguerite. 1 Link of United Nations Friends," 
American Childhood, June, 1948, p. 4. 
Cole, Mildred, •The United Nations,• Grade Teacher, August, 
1948, p. 51. 
Eisen, Marguerite. "Around the World," The Instructor, 
pp. 54, 8). 
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Gauvey, Ralph E. 11 A Trip Around the World," The Instructor, 
p. 59. 
Hutzelman, Luciana. "A World Friendship Project," The 
Instructor, pp. JO, 6S, 81. 
Jensen, Amy. "Learning World Brotherhood,• The Instructor, 
September, 1950, pp. 99, 101. ---
Kenworthy, Leonard S. "Developing World-Minded Children," 
Childhood Education, 1950, pp. 77-81. 
Lee, Ruby. "The United Nations,• Grade ·Teacher, May, 1945, 
P• 41. 
Snyder, Harold E. "For Peace Through Educational Rec~struc­
tion,n Childhood Education, December, 1946, pp. 166-169. 
Taylor, Elizabeth G. "Toward World Mindedness,n Childhood 
Education, October, 1949, pp. 60-64. 
(This issue of Childhood Education has for its theme: 
"Using What We Know About Children in Developing Social 
Learnings.• It has a number of good articles.) 
"The United Nations Issue,• The Instructor, May, 1949. 
(Gives excellent materiar-for all grades.) 
Webb, Myrtle R. "New Life for Social Studies," ~ Instructor, 
September, 1950, p. 80. 
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Bibliography for the Pupils 
(Adv. - for advanced pupils 
Easy - for slower readers especially) 
Bemelmans, Ludwig. Quito Express. New York: The Viking Press, 
19)8. 
Pedro is a small boy of Ecuador and his father is a potter. 
Pedro gets lost and has a wonderful trip with a kind con-
ductor. At last his mother is found and he returns home. 
Bishop, Claire Huchet and Wiese, Kurt. The Five Chinese 
Brothers. New York: Coward-McCann, me., 1938. 
An irristible tale of five Chinese brothers who led 
charmed lives. 
Bothwell, Jean. The ~ Tower. 
and Co., Inc,, 19~ 
New York: William Morrow 
The story of nine-year-old Prem who helped sponsor a fair 
so that she could buy a bell for the empty tower of her 
beloved school. A good picture of Christian education in 
India. (Adv.) 
Bradley, Theodore T. China. •world Geography Readers." 
New York: Charles E. Merrill Co., 1948. 
Brawley, Benjamin. A Short History of the American Revolu-
tion. New York:-The Macmillan 007,~29. 
!hiS includes the history of the Negro from the beginning 
of slavery. 
Brown, Jeannette Perkins. Rosita, A Little Girl of Puerto 
Rico. New York: Friendship Preis, 1948.------
~first of a series of "Little Friendship Books," for 
very young children. 
Buck, Pearl S. The Chinese Children Next Door. Eau Claire, 
Wisconsin: E7:M. Hale and Co~, 19~----
There is great rejoicing over each baby girl that comes. 
Finally, a boy arrives. A winnimg story of Chinese 
family life. Grades J-4. 
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Buck, Pearls. Dr~gon ~· New York: John Day Co., Inc., 
1944. 
Eight year old Lan May Wu finds a dragon fish. She and 
Alice Jones, an American girl run away to pawn the fish. 
They are delighted to manage the pawnbroker's shop for a 
day. Grades 2-4. 
Cottler, J. and Jaffe, Haym. Heroes of Civilization. 
Illustrated by F. W. Orr. Boston:- Little, Brown and Co., 
1931. 
The story of Marco Polo's travels is included in this book. 
Crane, Alan. Pepita Bonita. New York: Thomas Nelson and Sons, 
1942. 
An adventure story of Pepita Bonita, the pelican. Illus-
trations of South American landscape and people are lovely 
and aid in telling the story. 
Creekmore, Raymond, Little Fu. 
1947. 
Little Fu takes a trip down 
is beautifully illustrated. 
New York: The Macmillan Co., 
the great Min River. The book 
Grades 3-4. 
d 1Aulaire, Ingri, and d 1Aulaire, Edgar Parin. Ola and Blakken. 
Garden City, New York: Doubleday, Doran and-e0.:-Inc., 
1933· 
A charming tale of fancy and childlife from Norway, (Easy) 
d 1Aulaire, Ingri and d 1Aulaire, Edgar Parin. Nils. New York: 
Doubleday, Doran and Co., 1948. 
The story of how a real American boy learned to appreciate 
the contributions of other lands and peoples. 
d 1Aulaire, Ingri and d 1Aulaire, Edgar Parin. Widgs for Per. 
Garden City, New York: Doubleday, Doran and o.,-rnc::-
1944. 
A heartwarming story of Per's bravery when the enemy was in 
his homeland. Beautiful illustrations. (Adv.) 
Encyclopedia Britannica Picture Stories. "World's Children;~ 
From films, text by Elizabeth J. Salem, 12 books. Chicago: 
The University of Chicago Press, 1947. 
Evans, Eva Knox. People Are Important. New York: Capitol 
Publishing Co., 1951.---
Lovely illustrations and simple text for young readers. 
With all of our differences we are all still people and 
very important to each other. 
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Evernden, Margery. The Secret of the Porcelain Fish. New 
York: Random Hou'Se"';" Inc., 1~7:--
This is something of a fairy tale. Its young readers will 
accept the moral along with the story. (Adv.) 
Fisher, Lois. You and the UN. Chicago: Children's Press, Inc. 
One of the few really attractive books about the United 
Nations on a young level. It stresses one world and our 
nearness to each other, also, the dignity and worth as 
well as the responsibility of the individual. (Adv.) 
Galt, Tom. How the United Nations Works. New York: Thomas Y. 
Crowell ~.-r947. 
Most of the book is too advanced for third and fourth grade 
pupils but the first chapter will have real meaning for 
them. 
Hahan, Emily. The Picture ~ory of China. Pictures by 
Kurt Weise.--rew York: ynal-and Hitchcock, 1946. 
A lively presentation of China and the Chinese. The little 
boy's family keeps to the old tradition though the scenes 
are today. 
Handforth, Thomas. Mei Li. 
Co., Inc., 1938.------
New York: Doubleday, Doran and 
An engaging story and illustrations of the New Years cele-
brations of Mei Li. She found her kingdom and palace and 
loyal subjects in her own home. (Adv.) 
Henry, Marguerite. King Et.. the Wind. New York: Rand McNally 
and Co., 1948. 
The history of the ancestor of Man-0-War makes exciting 
reading as we follow him from Morocco to France and then 
to England. (Adv.) 
Hogan, Inez. World Round. New York: E. P. Dutton and Co., Inc. 
1947. 
A combination of jingles and brief text with large black 
and white drawings. The whale and sea lion argue as to 
whether the world is large or small. They start on a journey around the world. Animal friends from each conti-
nent join the group. They decide that our world is small. 
(Easy) 
Hollister, Mary Brewster. Dike Against the Sea. New York: 
Friendship Press, 1948.----- --------
An authentic story of Chinese Christians in the aftermath 
of war and of the great courage of children. (Adv.) 
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Karolyi, Erna M. ! Summer~ Remember. New York: McGraw-Hill 
Book Co., 1949. 
Privation in Hungary after World War I made it necessary 
to send Margitka to Switzerland for a summer. The Heim 
family took her in and felt more than repaid for their 
kindness. 
King, Marian. Kees. New York: Harper and Brothers, 1932. 
Ieee lives rn-fhe Neatherlands and does a number of 
interesting things. There are many bright-colored pic-
tures. (Easy) 
Kingman, Lee. Ilenka. Boston: Houghton Mifflin Co., 1945. 
Exceptionally well illustrated and written. Makes real 
the life of children and their families in Russia. 
Kissen, Fan. The Straw Ox and Other Tales. Boston: Houghton 
Mifflin co::-1948. -- ---
First of a series of three books of folk tales from all 
parts of the world, adapted in radio script form. Suitable 
for silent and oral reading or dramatic presentation. 
Lattimore, Eleanor Frances. Little Pear. New York: Harcourt, 
Brace and Co., Inc., 1943. -
Little Pear is a mischievous five-year old Chinese boy. 
He falls into the river and is rescued by a man on a house-
boat. The reader is given a good picture of how these 
Chinese children live and play. Grades 3-5. 
Lattimore, Eleanor Frances. Peachblossom. New York: Harcourt, 
Brace and Co., Inc., 194). 
Peachblossom is a little Chinese girl of six. She leaves 
the farm when enemy planes approach and finally meets her 
real aunt who uses her husband's farmhouse as a sanctuary 
for orphan children. Grades 3-4. 
Lewis, Elizabeth Foreman. Ho-Ming: Girl of New China. 
Philadelphia: The John c. Winston-co.--, 1934. 
Ho-Ming is a delightful little girl who is living in 
changing times. Pleasing style and excellent illustra-
tions. 
Lide, Alice Alison. Yinka-tu ~ ~· New York: The Viking 
Press, 1938. 
A lively story of a boy and his white yak who lived in the 
strange country of Tibet. Vivid illustrations and text 
make one feel a part of the life in this far-away land. 
Lindman, MaJorie. Sniff• Snapp, Snurr ~ the Red Shoes. 
York: Whitman pub shing C.c~pany , 1932. 
New 
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Simple and amusing text with colorful pictures tell of 
three boys who are great favorites in Sweden. (Easy) 
Mcintyre, Elizabeth. Susuan Who Lives in Australia. New 
Charles Scribner's Sons, ~4. 
A rhymed story of all the things Susuan sees and does 
Australia. (Easy) 
McNeer, May. Trinka, Minka and Linka. New York: Alfred A. 
Knopf, Inc., 19)1. 
A little girl of Budapest visited three other girls whose 
father was a toy maker. (Easy) 
Oakes, Vanya. The Bamboo Gate: Stories of Children of Modern 
China. New-york: The MaCmillan Co., 1946. 
Here are village children of China who are growing up in a 
world where new inventions are being introduced. Their 
ideas are turned upside down. (Adv.) 
I 
0 1Neil, Hester. Young Patriots. New York: Thomas Newson and 
I
. Sons, 1948. -
Twenty-eight true stories of boys and girls of many lands 
I 
who came to the aid of their countries in time of peril. 
Emphasis is laid upon the futility of war and the need for 
world union. (Adv.) 
I 
Pease, Josephine van Dolzen. This is the World. 
Rand McNally and Co., 1944:--------
New York: 
1
1 A first book in geography for the very young. 
,I Poston, Martha Lee. Ching-Li. New York: Thomas Nelson and 
I' Sons, 1941. 
'I Full of action and nonsense that children will enjoy. 
1 stupid boy" finally comes up with the goods - crabs. 
"A 
Reyher, Rebecca. ~Mother is the Most Beautiful Woman in the 
World. New You: Howen:-s'Oskin, 1945. -- -
A Russian folk tale that is retold. It is charming and 
touching. (Easy) 
Roosevelt, Eleanor and Ferris, Helen. Partners - The United 
Nations and Youth. Garden City, New York: The~ior 
Literary-auild and Doubleday, Doran and Co., Inc., 1950. 
Sprightly stories and vivid pictures of young people who 
are being aided by agencies of the United Nations. (Adv.) 
Singer, Reginald L. Ali Lives ~ Iran. New York: Holiday 
House, 1937. 
The life of a Mohammedan boy and his Jewish, Christian and 
Zoroastrian neighbors who live in modern Persia as seen 
against its ancient culture. (Adv.) 
-So-
Smith, Cleveland H. ~£!.All Nations. 
Y. Crowell, Co.,~ 
Gives full color illustrations together 
of the meaning of designs and colors. 
New York: Thomas 
with explanations 
I 
.I 
'! 
I 
' 
Spencer, Cornelia. The Land of the Chinese 
J. B. Lippincott~.~437---
Peoole. New York: 'I 
II 
Tells of China past and present. 
Stillwell, Alison. Chin Ling, The Chinese Cricket. New York: 
The Macmillan Co., 1947. ---
How little Mushroom 1 s pet cricket became a champion 
wrestler. (Easy) 
Stone, Eugenia. Secret o! ~ Bog. 
1948. 
New York: Holiday House, 
A group of Irish children help their tiny village go throu 
hard times. A tale of magic and kindness from Ireland. 
(Adv.) 
Townsend, Herbert. Our Wonderful Earth: The Story of How it 
Became the Great~und Earth It Is Today. New York: 
Allyn and Bacon, 1950. 
Beautiful, vivid illustrations, uncrowded pages, simpl.e 
wording that gives pertinent facts about our world, its 
people, and their countries. 
Treffinger, Carolyn. L1 Lun, Lad of Courage. New York: 
Abingdon-Cokesbury ""'"P'ress I m7:-
Li Lun is taunted for his fear of the sea but he proves 
his courage and worth on land. (Adv.) 
Ward, Marion B. Boat Children of Canton. Illustrated by 
Helen Sewell.~iladelphia:-David McKay Co., 1944. 
The story of two Chinese children, born and reared on a 
river boat. American children learn of patriarchial 
family life and other features of Chinese life. 
Weise, Kurt. You Can Write Chinese. New York: The Viking 
Press, 194~ ---
The story of Peter, a little American boy, in a class of 
Chinese children, is carried along with simple instruc-
tions in the art of Chinese writing. 
Wells, Rhea. Beppo, the Donkey. Chicago: Albert Whitman and 
Co., 1936. ---
An excellent picture of the life and archeological 
treasures of Sicily. (Easy) 
' 
I 
I 
I 
I 
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j Periodicals 
I
I 
I 
American Junior Red Cross News. 
, Red Cross. ---
Washington: American Junior 
~ 
1 Gives pictures, news and stories of children all over the 
I
I world. Published monthly, October through April. 50¢ per 
i 
I 
I 
I 
I' 
II I, 
~ 
'I li 
II 
,, 
]I 
,I 
I' 
,I 
year. 
~ Weeklt Reader: The Junior Newspaper. Columbus, Ohio: 
Amer can Education Press. 
Issued weekly throughout the school year except during 
Thanksgiving and Christmas holidays. 
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Tests 
Test I. ~World ~ ~United Nations 
True or False: After the statement that is true, put a T. 
After the statement that is false, put an F. 
1. The world has many countries or nations. ( ) 
2. All people have the same language. ( ) 
4. 
Peoples of the world have different ways of living and 
thinking. ( ) 
Although there are many differences there are also many 
ways in which we are alike. ( ) 
The United Nations is an organization for all friendly 
nations. ( ) 
6. Our nation is not a member of the UN. ( ) 
7. There are sixty member nations. ( ) 
8. Each nation sends representatives or delegatee to the 
General Assembly of the UN. ( ) 
9. Serious problems are not discussed at the UN. ( ) 
10. The UN was organized in New York. ( ) 
11. Its headquarters are in San Francisco. ( ) 
12. October 24 is United Nations Day. ( ) 
1). 
14. 
UNICEF means: United Nations International Children's 
Emergency Fund. ( ) 
It gives food and medical care to children of only two or 
three countries. ( ) 
15. Even children can help build a stronger United Nations, 
by learning about other peoples and by being friendly. ( ) 
-83-
Test II. !:!£!!: ~ E!_ ~People E!_ China Live 
Multiple Choice: Check the right answer. 
1. Most of the people of China 11 ve 
a. in the city 
b. on small farms 
c. on houseboats 
2. In Chinese life the family is 
a. very important 
b. not very important 
c. not thought of very much 
J. The people ot China 
a. do not obey their laws 
b. are very law-abiding 
c. need a strong police force 
4. The teachings of three great teachers, Buddah, Lao Tse, 
and Confucius, developed into religions which have 
a. remained very separate 
b. made the people quarrel 
c. have combined 
S. The home of the rice farmer is usually 
a. a hut 
b. a large house 
c. a handsome building 
6. To keep warm in winter, the poor people of China sit and 
sleep on 
a. the k 1 ing 
b. the K1 eng 
c. the K'ang 
I 7. Homes ot the wealthy are usually surrounded by 
a. low walls 
b. high walls 
c. high hedges 
. I 
I, 
I· 
I h 
I 
I 
~I 
li 
I 
II 
:I 
I 
I; 
!I 
:i 
!: li 
II 
I 
I 
I 
8. 
9· 
10. 
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The poor people eat 
a. mostly rice with bits of fish and pork 
b. a variety of food 
c. many vegetables 
Men and women wear tunics and trousers which are 
a. very different 
b. much alike 
c. not much alike 
Clothes of wealthy Chinese are often made of 
a. fur 
b. cotton 
c. silk 
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Test III. Work ~ Play in China 
~ Completion: Complete the sentence. 
l. 
2. 
J. 
4. 
s. 
6. 
7-
8. 
9. 
I 
10. 
11. 
12. 
f>· 
' 
.I 
~ 
Rice farming is very hard work and is done by the 
---------------------· 
To plow the land the farmer uses a cow or ---------------· 
Besides lots of hard work, rice farming requires a great 
deal of • 
Water for the young plants is brought from the ----------· 
It comes in buckets which are lifted by a big 
-------------------------· 
The furrows are made in crooked lines to keep away 
-------------------------· 
The Chinese work hard most of the year but sometimes they 
stop to • 
The greatest holiday of the year is the 
It lasts for ------------· 
The holiday when children especially fly all 
kites is called • 
The holiday when the children buy moon cakes 
• 
Double Tenth is celebrated by the Chinese as 
celebrate 
• 
kinds of 
is called 
Americans 
Double Tenth is celebrated on the tenth day of 
the 
• 
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Test IV. ~Country ~~People 
Yes or No: After the statement that is correct, put Y for Yes. 
After the statement that is not correct, put N 
for No. 
l. China does not have many people. ( ) 
2. There are too many people and not enough fertile land. ( ) 
J. The landlords are very poor. ( ) 
4. There are many coolies who are landowners. ( ) 
5. Coolies are never hungry. ( ) 
6. Some of the people who live on houseboats are fishermen. ( ) 
Some of them work at loading and unloading passengers from 
larger boats. ( ) 
8. Junks are smaller than sampans. ( ) 
9. China is divided roughly into four parts. ( ) 
Selection: Put a capital N - C - S - or W, after each statemen • 
N stands for North China 
C stands for Central China 
S stands for South China 
W stands for West China 
1. Millet is the chief grain. ( ) 
2. The people have three rice crops every year. ( ) 
J. Many people live in the Yangtze River Valley. ( ) 
4. The great port of Shanghai is at its mouth. ( ) 
5. Winters are cold and summers are hot. ( ) 
6. During the war many people went to Szechwan Province. ( ) 
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7. Chungking was the wartime capital. ( ) 
a. The people moved more than six hundred factories, piece 
"' 
by piece, to this section. ( ) 
9. The people ot ancient China built their Great Wall to keep 
back invaders. ( ) 
10. This section is famous tor its tea. ( ) 
ll. The weather is warm and damp. ( ) 
12. The city of Canton is on the Yellow River. ( ) 
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Test V. ~China Has Given~ World 
Completion: Complete the sentence. 
1. China's gifts to the world go back for hundreds and 
hundreds or • 
2. When Columbus came to America, for centuries China had 
been exchanging goods with -----------------------------· 
J. Silk and other things from China came to Europe and 
America by three major trade ---------------------------· 
4. The northern overland route by way of Turkestan was 
traveled by • 
5. Travelers and goods were carried on --------------------· 
6. In earliest times, the Chinese may have used tea as 
----------------------------· 
7. Porcelain is another name for--------------------------· 
8. The art of paper making came from China. Without it we 
would not have our many --------------------------------· 
9. The oldest printed book is a Buddhist ------------------
------------------------· 
10. Silk was known in China hundreds of years before 
----
----------------------------· 
====!~='===~=-~~-=-
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Text VI. Changing China 
Hatching Parts: Each statement is begun in column A and com-
pleted somewhere in column B. Begin with 1 
in column A. Find its missing part in column 
B, and put a 1 (or the number or the sentence) 
in front of the missing part. 
A 
1. The year 1912 marks 
2. The first president of the 
Republic was 
). At his death 
4. For several years 
S. Both Chiang and Madam 
Chiang 
6. They wanted a stable 
government and 
7. There were many people 
8. There was much fighting 
against 
9. Finally the Chinese 
Communists 
10. Generalissimo Chiang had 
to flee 
11. Although China has rich 
resources 
12. China needs a 
lJ. China is still a member 
14. We must try to help China 
-· 
-~-
-· 
-· 
• 
-· 
-· 
-· 
-· 
-· 
-· 
-· 
• 
-· 
B 
was Dr. Sun Yat-sen. 
China made great progress. 
to the island of Formosa. 
her greatest wealth is in 
her land. 
strong central government • 
the beginning of the 
Chinese Republic. 
Chiang Kai-shek became 
president. 
who opposed them. 
Japan and also the 
Communists. 
of the United Nations. 
take her place among 
friendly, independent 
nations. 
worked very hard. 
a better life for the people. 
took over the government. 
, 
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KEYS FOR THE INFORMAL OBJECTIVE TESTS 
~ UNIT I. FRIENDS NEARBY 
Test I. Our United States (True or False) 
1. F 9. F 
2. T 10. T 
3· T 11. T 
4. T 12. T 
5. F 13. F 
6. F 14. T 
7. T 15. F 
8. F 
Test II. How Africans Came to America ( Multiple Choice ) 
1. c. Africa 5· c. cotton plantations 
2. b. in tribes 6. b. given important jobs 
3· a. captives of war 7· a. his freedom 
4. c. the South 
Test III. A Southern Plantation ( Completion ) 
1. the "Big House• 5. qu§.rters 
2. near the "Big House" 6. wealthy and kind 
3· kitchen 7. saw that the Negroes 
did their work 
4. a. dairy 
b. smoke house 8. small town 
c. stables 
d. corn cribs 
e. wagon sheds g. hospital 
f. blacksmith shop h. day-nursery 
-91-
Text IV. Eli Whitney and His Cotton Gin (Matching Parts) 
1. 10 8. 3 
2. 9 9. 5 
3· 8 10. 4 
4. 7 11. 14 
s. 6 12. 13 
6. 1 13. 11 
7· 2 14. 12 
Text V. After the Civil War (Completion) 
1. free 7· freedom 
2. plantations 8. servants 
3· North 9· good citizens 
4. South 10. Tuskegee Institute 
s. poor 11. scientist 
6. school 12. peanuts and sweet 
potatoes 
Text VI. How Negroes Live in OUr Community (Yes or No) 
1. y 8. N 
2. y 9. N 
3· N 10. y 
4. N 11. y 
s. y 12. y 
6. N 13. y 
7· y 
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UNIT II. FRIENDS AROUND THE WORLD 
Test I. Our World and the United Nations (True or False) 
1. T 
2. F 
J. T 
4. T 
5. T 
6. F 
7. T 
8. T 
9. F 
10. F 
11. F 
12. T 
13. T 
14. F 
15. T 
Test II. Haw Most of the People of China Live (Multiple Choice 
1. b. on small farms 
2. a. very important 
J. b. are very law-abiding 
4. c. have combined 
5. a. a hut 
6. c. the k 1ang 
7. b. high walls 
8. a. mostly rice with 
bits of fish and 
pork 
9. b. much alike 
10. c. silk 
Test III. Work and Play in China (Completion) 
1. whole family 
2. water buffalo 
J. water 
4. canals 
5· water wheel 
6. evil spirits 
8. New Year 
9. two weeks 
10. Kite Day 
11. Moon Festival 
12. Independence Day 
lJ. October 
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Text IV. The Country and Its People (Yes or No) 
1. N 6. y 
~ 2. y 7· y 
J. N 8. N 
4. N 9. y 
s. N 
Test IV. (Selection) 
1. N 7· w 
2. s 8. w 
J. c 9. N 
4. c 10. s 
s. N 11. s 
6. w 12. s 
Test V. What China Has Given the World (Completion) 
1. years 6. tonic or medicine 
2. Europe 7· china 
J, routes 8. books and newspapers 
4. Marco Polo 9. sacred text 
--------
s. camel back 10. Christ 
Test VI, Changing China (Matching Parts) 
l. 2 s. 12 8. 7 12. 5 
I" 2. 4 6. 1 9- 8 lJ. 6 II J. 10 7· J 10. lJ 14. 9 
II 
4. 11 11. 14 
II 
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